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1.0 EXECUTIVE SUMMARY 
1.1 BACKGROUND 
The Workplace Learning Coordinators Program commenced in July 2010 and was developed as a key initiative 
for increasing the number of young Victorians undertaking high quality workplace learning placements as a 
part of their education and training programs. The program also seeks to improve opportunities for youth 
employment by improving the alignment between local industry employment needs and the provision of the 
Victorian Certificate of Applied Learning (VCAL) and Vocational Education and Training in Schools (VETiS). The 
program recognises the important role played by applied and workplace learning in achieving young people’s 
improved engagement in education and training, and more successful transitions beyond school. Specifically, 
the key objectives of the WLC program are: 
• To increase the number of young people undertaking workplace learning placements in places of 
employment, especially within those industries that provide strong vocational outcomes for young 
people. 
• To increase the alignment between VCAL and VET provision and local industry needs. 
• To increase the number of Koorie young people undertaking workplace learning placements. 
• To generate and identify new workplace learning placement opportunities. 
The Workplace Learning Coordinators program services each of Victoria’s 31 Local Learning and Employment 
Network (LLEN) areas by employing a Workplace Learning Coordinator (WLC) for each LLEN region. The WLCs 
seek to increase high quality workplace learning placements, such as Structured Workplace Learning (SWL) and 
School Based Apprenticeships and Traineeships (SBATs), and to facilitate better alignment with local youth 
employment opportunities by working closely with key stakeholders in each area. These stakeholders include 
large, medium and small employers, peak industry bodies, schools and their relevant education authorities, 
Technical and Further Education (TAFE) providers, Adult and Community Education (ACE) providers, Registered 
Training Organisations (RTOs), Group Training Organisations (GTOs), local government, employment agencies 
and LLENs.  
The nature of WLCs’ work typically involves: promoting workplace learning to local employers and education 
and training providers; building a bank of ongoing workplace learning placements and developing initiatives to 
streamline arrangements; better synchronising workplace learning placements with VET provision, learning 
pathways and trade training resources; improving the quality of VCAL and VET in Schools provision; and linking 
increased workplace learning opportunities for young Indigenous Australians with other targeted initiatives.  
The intention of the WLC program is to provide a one-stop-shop to facilitate the identification and provision of 
high quality workplace learning arrangements; however it is important to note that within the model 
education and training providers still retain full responsibility for all workplace learning arrangements for 
individual students. The program assumes that providers will therefore be fully responsible for completing the 
relevant Workplace Learning Arrangement forms and ensuring students have completed the relevant 
Occupational Health and Safety training prior to undertaking a placement. 
1.2 EVALUATION PROCESS 
This formative evaluation of the Workplace Learning Coordinators program was commissioned by the Youth 
Transitions Division of the Victorian Department of Education and Early Childhood Development (DEECD). The 
evaluation has sought to monitor the initial implementation of the WLC program during its first twelve months 
and to provide recommendations to DEECD relating to the continued development of the program.  
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The broad evaluation aims were to: 
• Provide a structured evaluation that informs the development of the Workplace Learning 
Coordinators program as it is implemented over the first twelve months; 
• Identify key factors that increase workplace learning opportunities available to young people; 
• Profile positive arrangements that enhance the opportunities and participation for Koorie students in 
workplace learning; 
• Identify the data and developing strategies that will increase the alignment between workplace 
learning opportunities, VET provision and local industry needs; 
• Assess the reporting framework to ensure it operates efficiently and provides appropriate information 
to inform the development of the WLC program, and 
• Increase industry workplace learning opportunities by: 
o Informing the development of an efficient process that creates workplace learning 
opportunities. 
o Identifying the most effective strategies that Workplace Learning Coordinators use to engage 
and maintain engagement of employers.  
The first stage of the evaluation commenced in August 2010 and involved an examination of the initial WLC 
service plans followed by extended phone interviews with each of the workplace learning coordinators 
servicing the 31 LLEN regions across Victoria. The findings from this stage generated early recommendations 
relating to the start-up of the program which were presented to the evaluation steering committee and the 
WLC coordinators at their forum in November 2010.   
The second stage of the evaluation involved an examination of the new 2011 service plans which had been 
developed in an updated format. The evaluators also utilised 24 focus groups and interviews with 95 key 
stakeholders across Victoria to canvass their views on the program’s development and implementation. The 
stakeholders included representatives from government and non government schools, TAFE and ACE 
providers, employers and peak industry bodies, regional offices of DEECD, LLENs, group training organisations, 
indigenous service providers and other key stakeholders. The analysis of this data was synthesised with 
findings from the first stage of the evaluation to generate an interim report (Appendix 5) which was presented 
to the steering committee in February 2011. 
The third and final stage of the evaluation process included two key data collection methods: the preparation 
of five detailed case studies (Appendix 1) that captured elements of good practice identified in the program; 
and the conduct of a 360 degree stakeholder satisfaction survey (Appendix 7) which was developed in 
consultation with the steering committee and administered to key stakeholders across all of the WLC service 
provider areas. Two hundred and fifty six stakeholders participated in this final survey which was analysed 
against the evaluation aims and combined with earlier findings to generate this final report. 
This final summary report of the formative evaluation provides advice on: the barriers, issues, and effective 
strategies that influenced the implementation of the WLC program; the data sources and instruments that 
provided appropriate information to contribute to the WLC project reporting framework including any 
modifications to the service plan; effective mechanisms for sharing good practice; and strategies that may 
enhance the further implementation of the WLC program.  
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1.3 KEY FINDINGS 
SUPPORT FOR THE MODEL 
There is evidence of growing stakeholder awareness of the WLC program and generally solid support for the 
model. 
At the end of the first year of implementation there is evidence of a rapidly growing stakeholder awareness of 
the WLC program across the 31 service regions, and generally strong support for the program model amongst 
government and non government schools, specialist education providers and employers.  
IMPROVING WORKPLACE LEARNING 
Stakeholders report the program is contributing positively to increases in workplace learning in most service 
areas. 
There is a strong perception held amongst school-based and other education and training stakeholders in most 
service regions that the WLC program has contributed positively to an increase in the number and quality of 
workplace learning arrangements, and contributed to more streamlined processes for workplace learning 
arrangements. There also exist small and large scale examples of the program contributing to a better 
alignment between employment opportunities and VET and VCAL provision.  In time, this positive perception 
of impact will need to be tested more systematically against quantitative evidence derived from actual 
increases in each service region, however the specific anecdotal accounts provided by VET and VCAL teachers 
do provide qualitative support for this perception during the first formative year of the program. 
REGIONALLY-SPECIFIC BARRIERS 
There are a number of regionally-specific barriers to achieving better alignment of SWL with strong vocational 
pathways. 
There exist several regionally-specific barriers that challenge WLCs’ initiatives to better align workplace 
learning placements with opportunities for employment in industries that will provide strong vocational 
pathways. Despite these barriers, there also exist some good examples within the program demonstrating how 
these barriers can be overcome through WLCs’ partnerships and persistence. 
IMPROVING EMPLOYERS’ EXPERIENCE OF WORKPLACE LEARNING 
Many employers consider the WLC program will improve their individual experience of participation in SWL 
programs with students. 
There is evidence that many employers consider the WLC program will improve their individual experience of 
participation in SWL programs with education and training providers, however there is also evidence that 
many employers need further assistance understanding fundamental features of the program, such as detail 
relating to their SWL arrangements and the differences between SWL and work experience. 
LIMITED EVIDENCE OF INCREASED KOORIE PARTICIPATION 
Although most WLCs have identified key strategies for increasing Koorie participation in workplace learning, 
there remains only limited evidence of WLCs actually achieving substantial increases in workplace learning 
opportunities for Koorie young people. 
SUCCESSFULLY STREAMLINING STRUCTURED WORKPLACE LEARNING FOR DISADVANTAGED STUDENTS 
There is solid evidence that the WLC program is developing a very significant role in streamlining the provision 
of workplace learning arrangements for disadvantaged students and those most at risk of leaving school early. 
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1.4 RECOMMENDATIONS 
RECOMMENDATION 1: CONTINUE SUPPORT FOR THE CURRENT MODEL TO 2013. 
For re-contracting of the WLC program for 2012-13, it is recommended that DEECD continues to support the 
current service model that establishes the WLCs as a one-stop-shop to facilitate workplace learning 
placements for government and non government schools as well as other specialist education and training 
providers who are working with 15-19 year old young people in VET and VCAL programs. 
RECOMMENDATION 2: INCREASE THE WLC CONTRIBUTION TO SYNCHRONISING VET AND VCAL PROVISION WITH INDUSTRY 
NEEDS. 
It is recommended that the WLCs seek to make a positive contribution to increasing alignment, where 
appropriate, between industry needs and the provision of VET and SWL in their geographic region, and that 
DEECD undertake to reinforce any measures that will further support this aspect of the program. WLCs should: 
• Harness the capacity of local government, industry organisations and regional development groups to 
create workplace learning opportunities in growth industries with potential employment pathways 
for students; 
• Work directly with individual providers, DEECD Regional Offices and careers teachers to better 
communicate opportunities for VET and VCAL programs to align with growth industries and 
employment pathways.  
RECOMMENDATION 3: ACHIEVE A CLEARER APPROACH TO COMMUNICATION WITH EMPLOYERS. 
It is recommended that the WLC providers seek to achieve clear communication with employers to articulate 
the goals and strategies of the WLC program, and in particular the specific expectations required of employers 
if the placement is to be considered high value. This can be achieved by: 
• Seeking regular feedback from all employers who provide workplace learning placements for students 
in the service area; 
• Working directly with individual employers, particularly those who express some confusion regarding 
their role in workplace learning provision; 
• Providing clear and regular feedback for education and training providers regarding the broad issues 
raised by employers in relation to workplace learning provision. 
RECOMMENDATION 4: LIAISE REGULARLY WITH STAKEHOLDERS TO FACILITATE EFFECTIVE PLANNING. 
It is recommended that WLCs liaise and communicate regularly with key stakeholders in the program in order 
to facilitate effective planning for workplace learning opportunities. Communication strategies should include: 
• Key Educational Networks (e.g. Principals, VET and VCAL, Careers Teachers, DEECD, RTOs); 
• LLENs and Local Government; 
• Employers, Economic Development Units and Industry Forums; 
• Community Organisations and Disability Provider Services; 
• Regional TAFEs and Universities. 
RECOMMENDATION 5: ADDRESS THE RISK OF UNDERPERFORMANCE IN FACILITATING KOORIE PARTICIPATION. 
The WLC providers should address the risk of underperformance in facilitating Koorie participation by: 
• Establishing contact with their Koorie community through the Koorie Education Workforce and Koorie 
Transitions Coordinators and building a culture of direct communication and interaction; 
• Ensuring that Koorie Transition Support Officers in the Regions are always included in the 
development of strategies to address Koorie targets; 
Page | 5 
 
• Identifying and establishing direct contact with possible employers who can facilitate workplace 
learning placements for Koorie students. 
 RECOMMENDATION 6: BUILD CAPACITY OF EMPLOYERS TO WORK WITH STUDENTS FROM DISADVANTAGED BACKGROUNDS OR 
WHO ARE AT RISK OF DISENGAGEMENT. 
The WLC providers should build the capacity of employers to work with students from disadvantaged 
backgrounds or who are at risk of disengagement. This can be achieved by: 
• Working directly with schools and education providers to facilitate ‘difficult-to-place’ students; 
• Working directly with individual employers who are hosting at risk students and those from 
disadvantaged backgrounds; 
• Identifying and sharing successful strategies that enable employers to manage these workplace 
learning arrangements most effectively. 
1.5 SUMMARY 
The workplace learning coordinators program was established to increase the number of young people 
undertaking workplace learning placements, especially in industries that provide strong vocational outcomes. 
Additional attention has been paid to the potential benefits of the program for Koorie young people and other 
students who experience disadvantage. The program also seeks to improve the alignment between VCAL and 
VET provision and local industry needs, with a focus on indentifying new workplace learning opportunities with 
each service area’s employers.  
This formative evaluation has sought to monitor the initial implementation of the WLC program during its first 
twelve months. Over this period the evaluators have recorded the early teething challenges faced by WLCs 
during their first few months, and the eventual consolidation of their practices during the second half of the 
program’s first year. 
In reviewing all of the data collected for this evaluation, and the progressive responses of WLCs and 
stakeholders over the program’s first year, the evaluators consider that the model of service delivery is 
appropriate for what the program aims to achieve and recommend its continuance to 2013. 
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2.0 INTRODUCTION 
This chapter of the report introduces the important role played by high quality workplace learning in 
motivating young people to complete 12 years of schooling and as a strategy for improving their transitions 
beyond school. It discusses the Workplace Learning Coordinators program that has been implemented in 
Victoria throughout 2010 and 2011 and the service model on which it is based.  The evaluation objectives and 
methodology are also discussed in this chapter.  
2.1 INCREASING YOUTH ATTAINMENT THROUGH WORKPLACE LEARNING 
The National Partnership Agreement on Youth Attainment and Transitions (Council of Australian Governments 
2009) established a clear agenda for cooperation between the Australian Commonwealth and its States and 
Territories in achieving: a national Year 12 (or equivalent) attainment rate of 90% of 20-24 year olds by 2015; 
better engagement of young people in education and training; improved transitions from schooling to further 
education, training or employment and better alignment of Commonwealth, State and Territory programs and 
services related to youth, careers and transitions. This agenda includes halving by 2020, the educational 
attainment and engagement gap currently experienced by young Indigenous Australians.  
Access to high quality workplace learning has been recognised as a critical element in motivating and engaging 
young people in senior secondary schooling. Workplace learning provides young people with the opportunity 
to undertake ‘hands-on’ or applied learning that links what they are learning to their world beyond the 
classroom. It also connects young people with potential career and employment pathways and facilitates 
improved transitions beyond school. High quality workplace learning is particularly important for young 
Indigenous Australians whose educational engagement and attainment must be strengthened even further if 
the gap between them and non-Indigenous Australians is to be closed. 
The benefits of workplace learning for 15-19 year olds’ personal and cognitive development have been well 
documented and include: 
• Access to authentic applied learning of vocational knowledge and skills related to career interests; 
• Increasing motivation to continue learning and linking formal learning with real world applications; 
• Exposure to working environments and development of important employment-related skills and 
networks; 
• Increasing self-confidence, self-understanding and constructive interaction with adults who can have 
a positive influence on learning; 
• Increased awareness of vocational pathways and access to workplace mentors in fields of vocational 
interest. 
Workplace learning is therefore an essential feature of more flexible, relevant and engaging learning programs 
such as: Vocational Education and Training (VET) programs, the Victorian Certificate of Applied Learning 
(VCAL), School Based Apprenticeships and Traineeships and work experience initiatives offered in the later 
years of schooling. The quality of provision of these important initiatives can be measured partly by the 
number and quality of Structured Workplace Learning (SWL) opportunities available for students, and the 
workplace learning and assessment practices included in such programs. It is important that the access to, and 
quality of, workplace learning available in these programs be further strengthened as they provide the 
curriculum and pedagogical framework for increasing engagement and attainment, and for improving youth 
transitions. 
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2.2 WORKPLACE LEARNING COORDINATORS PROGRAM  
Within this context the Workplace Learning Coordinators Program commenced in July 2010 and was 
developed as a key initiative for increasing the number of young Victorians undertaking high quality workplace 
learning placements as a part of their education and training programs. The program also seeks to improve 
opportunities for youth employment by improving the alignment between local industry employment needs 
and the provision of the Victorian Certificate of Applied Learning (VCAL) and Vocational Education and Training 
in Schools (VETiS). The program recognises the important role played by applied and workplace learning in 
achieving young people’s improved engagement in education and training, and more successful transitions 
beyond school. Specifically, the key objectives of the WLC program are: 
• To increase the number of young people undertaking workplace learning placements in places of 
employment, especially within those industries that provide strong vocational outcomes for young 
people. 
• To increase the alignment between VCAL and VET provision and local industry needs. 
• To increase the number of Koorie young people undertaking workplace learning placements. 
• To generate and identify new workplace learning placement opportunities. 
The Workplace Learning Coordinators program services each of Victoria’s 31 Local Learning and Employment 
Network (LLEN) areas by employing a Workplace Learning Coordinator (WLC) for each LLEN region. The WLCs 
seek to increase high quality workplace learning placements, such as Structured Workplace Learning (SWL) and 
School Based Apprenticeships and Traineeships (SBATs), and to facilitate better alignment with local youth 
employment opportunities by working closely with key stakeholders in each area. These stakeholders include 
large, medium and small employers, peak industry bodies, schools and their relevant education authorities, 
Technical and Further Education (TAFE) providers, Adult and Community Education (ACE) providers, Registered 
Training Organisations (RTOs), Group Training Organisations (GTOs), local government, employment agencies 
and LLENs.  
The nature of WLCs’ work typically involves: promoting workplace learning to local employers and education 
and training providers; building a bank of ongoing workplace learning placements and developing initiatives to 
streamline arrangements for placing students; better synchronising workplace learning placements with VET 
provision, learning pathways and trade training resources; improving the quality of VCAL and VET in Schools 
provision; and linking increased workplace learning opportunities for young Indigenous Australians with other 
targeted initiatives.  
The intention of the WLC program is to provide a one-stop-shop to facilitate the identification and provision of 
high quality workplace learning arrangements, and to make available resources that will enhance the quality of 
workplace learning. However, schools and other education and training providers retain full responsibility for 
all workplace learning arrangements for individual students, and the WLC program assumes that providers will 
complete the relevant Workplace Learning Arrangement forms and will ensure  that students have completed 
the relevant Occupational Health and Safety training prior to undertaking a placement. 
2.3 EVALUATION OBJECTIVES 
This formative evaluation of the Workplace Learning Coordinators program was commissioned by the Youth 
Transitions Division of the Victorian Department of Education and Early Childhood Development (DEECD) in 
July 2010.  
The key purpose of the evaluation was to monitor the initial implementation of the WLC program during the 
first twelve months of implementation, from July 2010 to July 2011, and to provide progressive 
recommendations to DEECD relating to the development of the program over the next two years.  
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Within this formative evaluation framework the broad evaluation aims were to: 
• Provide a structured evaluation that informs the development of the Workplace Learning 
Coordinators program; 
• Identify key factors that increase workplace learning opportunities available to young people; 
• Profile positive arrangements that  enhance the opportunities and participation for Koorie students in 
workplace learning; 
• Identify the data and developing strategies that will increase the alignment between workplace 
learning opportunities, VET provision and local industry needs; 
• Assess the reporting framework to ensure it operates efficiently and provides appropriate information 
to inform the development of the WLC program; and 
• Increase industry workplace learning opportunities by: 
• Informing the development of an efficient process that creates workplace learning opportunities; 
• Identifying the most effective strategies that Workplace Learning Coordinators use to engage and 
maintain engagement of employers.  
2.4 METHODOLOGY 
The methodology for this evaluation has been broadly framed within a utilisation-focused approach (Patton 
2009) and has sought to access methods that would generate useful information for the first formative year of 
the program. 
The evaluation was undertaken in three key stages. 
STAGE 1: EXAMINATION OF SERVICE PLANS AND INTERVIEWS WITH ALL WLC PROVIDERS 
The first stage of the evaluation commenced in August 2010 and involved an examination of the initial WLC 
service plans followed by extended phone interviews with each of the workplace learning coordinators 
servicing the 31 LLEN regions across Victoria. Analysis of the service plans enabled the evaluators to construct 
an instrument for undertaking in depth phone interviews with the WLCs.  
The evaluators conducted 31 audio-recorded phone interviews, covering all of the service regions in the WLC 
program.  A semi-structured interview technique was used by the evaluators, and guided by five key topics for 
investigation which were developed in consultation with the evaluation steering group (Appendix 3). The 
interviews typically took between 45 to 60 minutes and topics for discussion included the following five key 
areas related to the WLC work: 
• Understandings about workplace learning in the WLC region and examples of high quality workplace 
learning; 
• Information gathering and reporting to stakeholders; 
• Alignment of workplace learning with employment opportunities; 
• Sharing good practice and overcoming barriers; 
• Improving service plans and planning. 
The transcripts of these interviews were analysed by the evaluation team to identify trends in the data. The 
findings from this first stage generated early recommendations relating to each of these five areas impacting 
the start-up of the program, which were then presented to the evaluation steering group and the WLC 
coordinators at their forum day in November 2010.  
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STAGE 2: EXAMINATION OF UPDATED SERVICE PLAN FOR 2011 AND CONDUCT OF STAKEHOLDER FOCUS GROUPS AND 
INTERVIEWS  
The second stage of the evaluation involved a detailed examination of the new 2011 service plans which had 
been developed by the WLCs using the updated service plan format provided by DEECD. The evaluators drew 
on the preliminary service plan analysis to identify key areas for further investigation with stakeholders using 
focus group and interview methods.  
The instrument for conducting the stakeholder focus groups and interviews (Appendix 4) was developed in 
consultation with the evaluation steering group and examined five broad areas, including: 
• Stakeholder understandings about workplace learning in the WLC region and examples of high quality 
workplace learning; 
• Information gathering and WLC reporting to stakeholders; 
• Alignment of workplace learning with employment opportunities; 
• Sharing good practice and overcoming barriers; 
• Other stakeholder comments. 
A total of 24 focus groups were conducted with 95 stakeholder participants from metropolitan, rural and 
regional areas of Victoria’s WLC service areas. The stakeholders who participated in the focus groups included 
members from the following areas: 
• VET and VCAL teachers from government and non government schools; 
• Educators from ACE, RTOs and TAFEs; 
• Careers teachers; 
• Principals and school leaders; 
• Employers and Industry representatives; 
• Group Training Organisations; 
• Koorie educators and Koorie employment representatives; 
• LLEN officers and local government economic planners. 
The analysis of data collected during stage two was synthesised with findings from the first stage of the 
evaluation and used to generate an interim report which was presented to the steering committee in February 
2011 (Appendix 5). 
STAGE THREE: PREPARATION OF CASE STUDIES AND CONDUCT OF A STATE-WIDE SATISFACTION SURVEY 
The third and final stage of the evaluation process included two key data collection methods. In the first 
instance the evaluators drew on their analysis of the service plans and focus groups to identify five WLC 
programs that would be suitable for preparing case studies that captured elements of good practice in the 
program. Once these case studies were identified the evaluators approached the service providers to collect 
additional information that would facilitate the preparation of the cases. The case study sites included the 
following WLC service areas: 
WLC Program Provider Case Study of Good Practice 
Northern Mallee LLEN Using an Industry Workforce Development Strategy.  
 
The Industry Workforce Development Strategy has built good practice by 
increasing the alignment of work placements in VET and VCAL programs with 
labour market opportunities, facilitation of relationships between schools and 
industry, capacity building with schools and employers, providing intensive 
brokerage and supports for Koorie placements, measurement of outcomes and 
documentation of the model. 
Page | 10 
 
Murray Mallee LLEN Expanding work placements in an industry with good employment prospects for 
young people. 
 
This project undertaken in the Murray Mallee LLEN has proved highly effective in 
expanding the number of quality work placements available in an industry of high 
value as a vocational pathway with employment prospects for young people. It 
has also achieved engagement of an increased number of prospective employers 
and led to the development of a model than can be replicated with other 
industries. The initiative presents good practice in overcoming barriers to 
expansion of high quality learning in pathways with strong vocational outcomes 
and employment opportunities, including for Koorie young people. 
 
Gippsland East LLEN Broadening the range and quality of workplace learning placements. 
 
The Gippsland East Workplace Learning Coordinators Program has sought to 
broaden the range and quality of workplace learning placements in their region 
by working directly with employers who include a broad range of industry skills in 
their business operations. The WLC identified a high-value employer in their local 
racing industry and worked with the divisional heads of the organisation to 
establish new opportunities for workplace learning in a broader range of industry 
areas.  
 
Baw Baw Latrobe LLEN Increasing employers’ understanding about quality workplace learning. 
 
This initiative aimed to increase the numbers of young people undertaking 
workplace learning placements in a regional community. The WLC targeted small 
business, where there has traditionally been limited understanding of what is 
required to provide a quality work placement and of the benefits to young people 
and employers. It is a good example of a WLC creating new opportunities for 
workplace learning with businesses that have traditionally had limited 
involvement in the program but potentially strong employment prospects. 
 
Banyule Nillumbik LLEN Increasing workplace learning in the health industry to create strong vocational 
outcomes. 
 
This initiative demonstrates the WLC’s work to arrange extensive alignment of 
VET and VCAL programs, and workplace learning opportunities, with a larger 
employer in the health industry offering strong vocational pathways and 
employment opportunities for young people, including those at risk of leaving 
school early. 
 
During the final stage of the evaluation a 360 degree stakeholder satisfaction survey was developed in 
consultation with the steering committee and administered to key stakeholders across all of the WLC service 
provider areas (Appendix 7). The instrument was administered online during June 2011, and covered the 
following broad topic areas:  
• WLC region, Stakeholder Post Code and type of stakeholder organisation; 
• Communication relating to WLC’s role, targets, strategies and progress; 
• Consultation, planning processes and establishment of effective partnerships; 
• Increasing number and quality of workplace learning placements; 
• Making it easier to arrange SWL and SBATs; 
• Increasing workplace learning for Koorie young people, at risk and disadvantaged students; 
• Overall satisfaction. 
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Two hundred and fifty six stakeholders participated in this final survey which was analysed against the 
evaluation aims and combined with earlier findings to generate this final report. 
2.5 SUMMARY 
This formative evaluation of the Workplace Learning Coordinators program was commissioned by the Youth 
Transitions Division of the Victorian Department of Education and Early Childhood Development (DEECD) in 
July 2010.  
The key purpose of the evaluation was to monitor the initial implementation of the WLC program during the 
first twelve months of implementation, from July 2010 to July 2011, and to provide progressive 
recommendations to DEECD relating to the continued development of the program.  
The evaluators adopted a utilisation-focused approach to the evaluation that collected data from a diverse 
range of stakeholders in the program, including the WLCs, VET and VCAL teachers, employers and industry 
representatives, educators from ACE, RTOs and TAFEs, careers teachers, school leaders, Koorie employment 
brokers and educators, Group Training Organisations, LLENs and local government planning units. 
The methods used for data included documentary analysis of service plans in 2010 and 2011, extended 
interviews with WLCs, focus groups and interviews with stakeholders, preparation of case studies and the 
conduct of a 360 degree survey. 
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3.0 KEY FINDINGS 
3.1 INTRODUCTION 
This section of the evaluation report synthesises the findings from the three different stages of the evaluation 
and develops the key findings that the evaluators have drawn from the different sources of data. Where 
possible the key findings have been structured to align with the objectives of the workplace learning program 
and to provide clear advice on the suitability of the model for service delivery and recommendations for 
improvement. 
3.2 SUPPORT FOR THE MODEL 
There is evidence of growing stakeholder awareness of the WLC program and generally solid support for the 
model. 
At the end of the first year of implementation there is evidence of a rapidly growing stakeholder awareness of 
the WLC program across the 31 service regions, and generally strong support for the program model amongst 
government and non government schools, specialist education providers and employers.  
The first year of the WLC program’s implementation was marked by two distinct phases in the early life of the 
program. The program commenced in July 2010, which meant it was being launched into the school year after 
many schools had already made arrangements for their students’ workplace learning placements. This meant 
that schools had not synchronised their most immediate need for arranging workplace learning with the WLC 
program launch. The early days of the program coincided with very limited school and employer knowledge 
about what the program sought to achieve and how the WLC providers would be expected to work with 
schools and employers. This first start-up phase of the program’s implementation extended from July 2010 to 
the end of the school year. 
During this start-up phase there was some evidence of early confusion about the role of the WLCs and how the 
program would work to increase the number of quality workplace learning arrangements. There was also 
some debate amongst WLCs and stakeholders about how they could achieve improved alignment with local 
employment opportunities for young people. Much of the early confusion was reported during interviews with 
the WLC coordinators themselves, as well as when school and employer stakeholders reflected on the 
program’s start-up during focus groups conducted in 2011. 
Comments from VET and VCAL coordinators frequently revealed an initial struggle to differentiate the newly 
launched WLC program from previous, highly varied service arrangements with Local Community Partnerships 
(LCPs).  
Early interviews with WLC providers also revealed mixed understandings about the program goals, setting 
meaningful targets and how added value could be measured in terms of the WLCs’ work within their local 
communities. There also appeared to be some fundamental misunderstandings held by several WLCs and 
employer-based stakeholders about what constituted high quality workplace learning, and the need to 
prioritise Structured Workplace Learning and School Based Apprenticeships and Traineeships in VCAL and 
VETiS programs, over the provision of more generic work experience arrangements, as a high end goal of the 
program. 
However, much of the initial confusion amongst WLCs does appear to have been resolved throughout the first 
six months of 2011, which could be thought of as the ‘second phase’ of the WLC program’s first year of 
implementation. It is clear that the professional development work and forums undertaken with WLC 
providers throughout 2010 has made a significant contribution towards the establishment of a much more 
consistent understanding amongst the WLC providers of the issues listed above. There is also evidence in most 
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WLCs’ service plans that there exists much greater clarity around setting realistic targets, working with the 
program’s key performance indicators and how the WLCs’ work output can be measured. 
It is also clear that many of the WLCs have made a concerted effort to advertise the program within their 
service regions and to synchronise their work with education and training providers’ demand for workplace 
learning placements. This work has been reflected in feedback provided by VET and VCAL Coordinators and it 
is evident that many schools and other education and training providers across most WLC service regions in 
Victoria are increasingly accessing their local WLC to streamline their students’ arrangements for SWL, SBATs 
and work experience.  
At the end of the first year of implementation evidence derived from a range of sources (including focus 
groups and interviews conducted with education-based stakeholders, employers and community-based 
stakeholders, and the 360 degree satisfaction survey) suggests there is a rapidly growing awareness of the 
WLC program and its goals to increase workplace learning opportunities for young people across the 31 service 
regions. There is, in most service regions, evidence of growing support for the current program model amongst 
many government and non government schools, specialist education providers and employers.  
Programs where the stakeholders expressed the greatest degrees of satisfaction with their WLC were typically 
reported to be liaising regularly with schools, RTOs and employers to facilitate planning for SWL placements 
and SBATs. Planning typically included extensive consultation on the number of placements required in a 
region, the type of placements and the most suitable dates for placement. One school-based stakeholder 
observed that their WLC coordinator was ‘very mindful of not reinventing the wheel’ and was continuously 
looking to add more value to what was already happening and to address specific gaps in workplace learning 
provision for that region. Some examples of specific WLC initiatives (Appendix 6) noted to be particularly 
successful by several stakeholders included: 
• Young Industry Ambassadors 
• Careers in Manufacturing 
• Industry Tours 
• Parent and Career Support Activities 
• Employer Participation Programs 
• Skill Formation Forums 
• Work Tasters Programs 
• Industry Open Days 
Although some teachers did express the view that WLCs should be completely responsible for organising their 
school’s workplace learning for individual students, they were very few in number and were limited to two 
WLC Service areas. This view was also contested in the focus groups where it was expressed, with other 
teachers from schools and RTOs agreeing that while the WLC can undertake work to streamline workplace 
learning arrangements with employers, it should still remain the schools’ responsibility to organise the 
placement for their own students. 
3.3 IMPROVING WORKPLACE LEARNING 
THE PROGRAM APPEARS TO BE CONTRIBUTING TO INCREASES IN WORKPLACE LEARNING IN MOST SERVICE AREAS. 
Stakeholders report the program is contributing positively to increases in workplace learning in most service 
areas. 
There is a strong perception held amongst school-based and other education and training stakeholders in most 
service regions that the WLC program has contributed positively to an increase in the number and quality of 
workplace learning arrangements, and contributed to more streamlined processes for workplace learning 
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arrangements. There also exist small and large scale examples of the program contributing to a better 
alignment between employment opportunities and VET and VCAL provision.  In time, this positive perception 
of impact will need to be tested more systematically against quantitative evidence derived from actual 
increases in each service region; however the specific anecdotal accounts provided by VET and VCAL teachers 
do provide qualitative support for this perception during the first formative year of the program. 
The WLCs are required to demonstrate year-on-year improvements in both the number of young people 
placed in workplace learning arrangements and the hours of SWL as a measure of their performance (WLC Key 
Performance Indicator 1). While it is still too early in the program’s life to have generated a substantive body 
of longitudinal, quantitative data pertaining to each WLC’s impact in this regard, there does exist qualitative 
evidence derived from stakeholder feedback that the program is making a positive contribution in a number of 
ways. 
Focus group and interview data collected from the education-based stakeholders during 2011 indicated that, 
although the program is frequently acknowledged to be relatively new, there is a strong perception held by 
many school-based stakeholders that the WLC program is contributing positively to the number and quality of 
workplace learning arrangements.  
The school-based stakeholders were generally represented by VET and VCAL coordinators at the focus groups 
and interviews, who frequently commented that the WLC program provided a greater sense of continuity in 
facilitating workplace learning arrangements for their students when compared with what they had 
experienced previously. Many of these coordinators provided further specific accounts of how the WLC 
program had made a positive difference for their school’s VET and VCAL programs by facilitating SWL 
placements in several industry areas where they had experienced difficulty in the past. 
The VET and VCAL coordinators also typically observed that their WLC had been able to facilitate SWL for a 
number of ‘hard-to-place’ students who may have otherwise missed out on an opportunity for workplace 
learning. These students were typically reported to be at risk of leaving school early because of behavioural 
difficulties, and required an employer who would be more ‘understanding’ of their special circumstances. The 
schools noted that these placements were seen to be very high value in terms of the WLC’s work because they 
typically required access to contacts with types of employers that they otherwise did not have available to 
them. 
Several of the school-based stakeholders observed that they had not used the WLC program much during its 
first year of operation because they already had workplace learning arrangements in place through 
partnerships that had been established with local employers. However many of these, typically VET and VCAL 
teachers, also observed that they were likely to increase their use of the WLC program as they became more 
aware of how it could work for their school.  Many of these teachers reported discussing the WLC program 
with other teachers in their VET and VCAL network, and had now seen firsthand the possible benefits gained 
by other schools using the WLC and were also considering increased access for their VET and VCAL students.  
The view that the WLC program is contributing positively to the number and quality of workplace learning 
arrangements was also reported strongly in the stakeholders’ satisfaction survey. Approximately 62% of the 
256 stakeholders responding to the survey reported that they were either satisfied or very satisfied that the 
program has contributed to an increase in the number and quality of work placements. Approximately 74% of 
the survey respondents also reported that their WLC had made it easier to arrange SWL and SBATs in their 
region. 
It is important to note that during the focus groups and interviews, a significant number of school-based and 
employer stakeholders expressed that they had limited understanding of how their WLCs had established 
workplace learning targets for their region and how specific strategies for achieving these targets had been 
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determined by their WLC. While it was noted that WLC consultation on setting the SWL targets for their 
service areas typically involved the LLEN, many teachers commented that they would like to know more about 
how the targets were achieved. 
In summary, the stakeholders reported that their WLC had: 
• Made it easier to arrange workplace learning placements for young people in their care; 
• Contributed to increased participation from young people who may otherwise not have undertaken 
any workplace learning placements, including young people from disadvantaged backgrounds and 
from mainstream contexts; 
• Created more opportunities for workplace learning placements in more diverse industries that may 
provide pathways to employment, and in some very successful cases have managed to better align 
workplace learning placements with skill shortages in the region; 
• Resulted in a number of employers who have offered students ongoing employment and pathways to 
employment in their industry as a direct result of their participation in workplace learning placements 
facilitated by the WLC coordinator. 
RECOMMENDATION 1: CONTINUE SUPPORT FOR THE CURRENT MODEL TO 2013. 
For re-contracting of the WLC program for 2012-13, it is recommended that DEECD continues to support the 
current service model that establishes the WLCs as a one-stop-shop to facilitate workplace learning 
placements for government and non government schools as well as other specialist education and training 
providers who are working with 15-19 year old young people in VET and VCAL programs. 
3.4 REGIONALLY-SPECIFIC BARRIERS 
There are a number of regionally-specific barriers to achieving better alignment of SWL with strong vocational 
pathways. 
There exist several regionally-specific barriers that challenge WLCs’ initiatives to better align workplace 
learning placements with opportunities for employment in industries that will provide strong vocational 
pathways. Despite these barriers, there also exist some good examples within the program demonstrating how 
these barriers can be overcome through WLCs’ partnerships and persistence. 
The evaluators did identify a number of significant barriers that limit the capacity of some WLCs to better align 
the workplace learning placements with strong employment pathways. These barriers have been reported 
directly by the WLCs themselves during interviews with the evaluators, and have also been referred to by 
many of the school-based stakeholders during the conduct of focus groups and interviews. 
During the interviews many of the WLCs reported a significant number of schools in their service areas that 
offered VETiS programs with limited scope for achieving SWL or SBATs at all, let alone work placements that 
would lead to strong employment outcomes. Several of the WLCs often cited as an example the Certificate II in 
Music Industry Skills, which was frequently concluded to be popular with school students and some private 
RTOs, however most WLCs observed that their service region had very few suitable employers available to 
facilitate SWL in this area. This sort of barrier to increasing the number of VET programs with strong 
employment pathways across the WLC service areas was also reflected in many of the WLCs’ service plans. 
When the issue of increasing alignment between VETiS and VCAL programs with potentially strong vocational 
opportunities was raised with school-based stakeholders, many VET and VCAL teachers confirmed they would 
be happy to consider how this could be achieved, but expressed concern that they may have to limit the 
availability of VET programs with limited employment pathways. Several of the teachers expressed the view 
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that some VETiS programs, such as Music Industry Skills, served to keep their students engaged in schooling 
even if they did not undertake any SWL for the program at all. 
A number of WLCs servicing rural and regional areas also faced barriers to aligning VETiS and VCAL with 
vocational pathways, particularly in regions impacted by droughts, floods and the closing of large 
manufacturing-based industries that were considered to be no longer viable due to the high Australian dollar. 
The WLCs reported that these economic factors acted as a barrier to efforts to increase the alignment of 
workplace learning arrangements with employment because of a decreasing number of viable workplaces 
either available for, or interested in participating in, workplace learning.  
VET and VCAL coordinators from rural, regional and some outer suburban areas also reported that the limited 
availability of transport was a significant barrier to their students undertaking SWL with employers that 
offered potentially strong vocational pathways to employment.  
Several of the WLCs reported that some schools in their region were not particularly interested in offering any 
VET or VCAL programs at all as most of their students were interested in university pathways, while others 
who offered VETiS programs did not require the students to undertake any SWL for that program and only 
offered it as an alternative to what they considered to be mainstream VCE subjects. Several WLCs are 
therefore confronted with VET programs having a very poor image in several of their service area schools and 
ultimately will be required to change the views of the Principal in these schools to increase the possibility of 
improved VET offerings. 
A further significant barrier that was reported by most WLCs, VET and VCAL teachers alike, described the 
limitations for offering SWL that were created by the adherence to rigid school timetables and some schools’ 
limited willingness to allow SWL to impact on how the timetable is designed so they can coordinate with other 
schools in the region. 
Despite these challenges several WLCs reported strong success in achieving growth in workplace learning 
placements that were aligned to good employment prospects for young people in their regions. Case Study 1 
which is included in Appendix 1 describes how the Murray Mallee LLEN WLC Program was able to overcome 
many of these challenges by building a highly effective partnership with accounting and financial institutions in 
their region which their environmental scan identified as experiencing a regionally-based skill shortage. This 
case study also provides a good example of an innovative approach to engaging new types of employers who 
had no previous involvement with school-based SWL programs. 
Further examples of industries that WLCs had been able to target as having strong vocational outcomes for 
students across many of the WLC service regions included: 
Transport and Logistics 
Allied Health 
Manufacturing 
Food Processing 
Building and Construction 
Hospitality and Tourism 
Engineering 
Automotive 
Retail 
Property Services 
Scientific and Technical Services 
 
Agriculture and Horticulture 
Graphics 
Racing industry 
Cabinet Making 
Landscaping 
Music Industry Skills 
Fashion 
Hair and Beauty 
Equine Studies 
Animal Studies 
 
By analysing the Satisfaction Survey and Stakeholder Focus Groups the researchers also identified that 
effective communication strategies between the WLC and secondary schools, employers, ACE and RTOs were a 
Page | 17 
 
key feature of successful WLCs. These strategies typically included liaising and communicating with the 
following key stakeholders and actively contributing to their regular network/organisational meetings: 
VET and VCAL Networks 
Careers Teachers Networks and Associations 
Regional Principal Networks 
LLEN meetings 
Regional Economic Development Units 
Local Government meetings 
DEEWR and Regional DEECD meetings 
Local Industry and Business Forums 
 
Koorie Employment organisations 
Registered Training Organisations 
Community Organisations and Disability 
Service Providers 
Adult and Community Education Providers  
Group Training Organisations 
Youth Connection programs 
Targeted Industry networks and meetings 
Regional TAFE and University meetings 
 
 
RECOMMENDATION 2: INCREASE THE WLC CONTRIBUTION TO SYNCHRONISING VET AND VCAL PROVISION WITH 
INDUSTRY NEEDS. 
It is recommended that the WLCs seek to make a positive contribution to increasing alignment, 
where appropriate, between industry needs and the provision of VET and SWL in their 
geographic region, and that DEECD undertake to reinforce any measures that will further support 
this aspect of the program. WLCs should: 
• Harness the capacity of local government, industry organisations and regional 
development groups to create workplace learning opportunities in growth industries 
with potential employment pathways for students; 
• Work directly with individual providers, DEECD Regional Offices and careers teachers to 
better communicate opportunities for VET and VCAL programs to align with growth 
industries and employment pathways.  
3.5 IMPROVING EMPLOYERS’ EXPERIENCE OF WORKPLACE LEARNING 
Many employers consider the WLC program will improve their individual experience of participation in SWL 
programs with students. 
There is evidence that many employers consider the WLC program will improve their individual experience of 
participation in SWL programs with education and training providers, however there is also evidence that 
many employers need further assistance understanding fundamental features of the program, such as detail 
relating to their SWL arrangements and the differences between SWL and work experience. 
Many small and medium sized employers who participated in the focus groups commented that they had 
experienced some degree of frustration when they were continuously approached by different schools and 
asked to place students for their VET programs. The employers typically commented that in the past they 
found this process to be highly ineffective and, in some cases, the employers had decided to withdraw from 
taking students altogether. 
It was also common for these employers to register their dissatisfaction with taking students who had been 
sent to them to participate in workplace learning, where there was very little evidence that the school had 
adequately prepared the students for the placement and frequently there was no visit or follow up from the 
teachers after the student had been placed or when the placement was concluded. 
The large employers who participated in the focus groups were less likely to report dissatisfaction with their 
participation in workplace learning arrangements, although many had noted their well-established 
arrangements with a limited number of education and training providers in their region made their experience 
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easier. These larger employers were also more likely to employ staff who had some responsibility for 
engagement with the community meaning that there were also typically well established protocols. 
Most employers commented that they expected the WLC program would improve their experience of 
participation of workplace learning arrangements with schools because it allowed for improved coordination 
of the process, particularly for small and medium sized employers. Some employers noted they would no 
longer deal with individual schools as they had done in the past. They observed that since the start of 2011, 
they had only been providing workplace learning arrangements for students who had been facilitated through 
the WLC program.  
Many of the employers also reported that the WLCs provided a much improved communication channel 
between themselves and the schools and that, in some instances described by the employers, this had led to a 
noticeable improvement of level of preparation for their work placements. Several of the employers also cited 
examples of useful materials prepared by the WLC that were used by several schools for undertaking SWL in 
their industry areas. 
Additionally, some employers commented that they had decided to become involved in the provision of 
workplace learning again specifically because the WLC program had given them more confidence that it would 
be generally worthwhile taking students into their workplace again. 
Despite these positive features of the program being reported by participating employers in many of the 
regions, some VET teachers had also reported high levels of dissatisfaction with the loss of arrangements they 
had been able to secure with some high value employers because the employer would no longer take students 
if it had not been coordinated through the region’s WLC provider. 
Additionally, many employers reported that they were still somewhat confused by the literature provided to 
support students’ workplace learning placements. In some cases the employers commented that they did not 
really understand what their role was in workplace learning and how it was different to work experience. 
Although there were some examples of employers who noted the information provided was particularly 
useful, most expressed a desire for plain language information and a greater understanding about what 
constituted a highly valuable workplace learning placement.   
RECOMMENDATION 3: ACHIEVE A CLEARER APPROACH TO COMMUNICATION WITH EMPLOYERS. 
It is recommended that the WLC providers seek to achieve clear communication with employers to 
articulate the goals and strategies of the WLC program, and in particular the specific expectations required 
of employers if the placement is to be considered high value. This can be achieved by: 
• Seeking regular feedback from all employers who provide workplace learning placements for 
students in the service area; 
• Working directly with individual employers, particularly those who express some confusion 
regarding their role in workplace learning provision; 
• Providing clear and regular feedback for education and training providers regarding the broad 
issues raised by employers in relation to workplace learning provision. 
3.6 LIMITED EVIDENCE OF INCREASED KOORIE PARTICIPATION 
Although most WLCs have identified key strategies for increasing Koorie participation in workplace learning, 
there remains only limited evidence of WLCs actually achieving substantial increases in workplace learning 
opportunities for Koorie young people. 
Given the high rate of Koorie young people who are at risk of leaving school early, a key objective of the WLC 
program is to increase the number of Koorie students undertaking workplace learning placements. With this in 
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mind, most of the WLCs have also identified some strategies to address this objective within their service area. 
These strategies typically include: 
• Identifying employers and critical partners who have a known capacity for working with Koorie 
students; 
• Brokering new SWL and SBAT arrangements for Koorie students by involving Koorie educators and 
employers that offer strong vocational outcomes for the students; 
• Providing additional support for employers to facilitate the recruitment of Koorie students for SWL 
and SBATs; 
• Close collaboration with schools, RTOs, ACE providers, Koorie Transition Coordinators and Aboriginal 
networks; 
• Advocating initiatives that support Koorie students, such as the Wannik strategy; 
• Implementation of information sessions specifically for Koorie students and potential employers. 
Many VET and VCAL teachers have also reported some involvement in discussions about the need to increase 
Koorie participation in workplace learning during VET and VCAL network meetings in 2011. However, many of 
the VET and VCAL teachers also commented that they did not think their schools had many Koorie enrolments 
and therefore did not necessarily accept they could make any significant contribution to increasing Koorie 
participation.  
Most employers have also reported having very limited knowledge about the intention of the WLC program to 
increase Koorie participation in workplace learning, and few were aware of strategies that existed in their 
regions that could potentially involve their organisations. And despite this objective also being a Key 
Performance Indicator (KPI2) for the program, there remain few examples within the WLC service areas 
demonstrating some form of tangible achievement related to this outcome. It is apparent that in a number of 
WLC programs the development of participation strategies has not progressed substantially past the point of 
discussing possibilities, and it may be too early in the life of the program to see evidence of substantial 
changes in Koorie participation. 
Several barriers to increasing Koorie participation were reported by WLCs and VET and VCAL teachers, 
including: 
• Difficulty in accessing information about Koorie students in some WLC regions and limited knowledge 
about numbers of Koorie enrolments in schools. 
• Very limited knowledge across the education and training communities about the issues faced by 
Koorie students and the culturally appropriate ways of working with Koorie students. 
• Limited resources available for employers who are working with Koorie students in SWL and SBAT 
arrangements. 
• Tendency by many mainstream schools to think of Koorie students ‘as a problem for specialist Koorie 
schools or Koorie educators’. 
• A lack of understanding in the education and training communities about ‘what good practice looks 
like’ in efforts to increase Koorie participation in workplace learning. 
The Northern Mallee WLC program (Appendix 1) provides an excellent case study of how they have worked 
with educators and employers in their communities to create tangible increases in SWL and SBAT 
arrangements for their community’s Koorie students.  
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RECOMMENDATION 4: LIAISE REGULARLY WITH STAKEHOLDERS TO FACILITATE EFFECTIVE PLANNING.  
It is recommended that WLCs liaise and communicate regularly with key stakeholders in the program in 
order to facilitate effective planning for workplace learning opportunities. Communication strategies should 
include: 
• Key Educational Networks (e.g. Principals, VET and VCAL, Careers Teachers, DEECD, RTOs); 
• LLENs and Local Government; 
• Employers, Economic Development Units and Industry Forums; 
• Community Organisations and Disability Provider Services; 
• Regional TAFEs and Universities. 
RECOMMENDATION 5: ADDRESS THE RISK OF UNDERPERFORMANCE IN FACILITATING KOORIE PARTICIPATION 
The WLC providers should address the risk of underperformance in facilitating Koorie participation by: 
• Establishing contact with their Koorie community through the Koorie Education Workforce and 
Koorie Transitions Coordinators and building a culture of direct communication and interaction; 
• Ensuring that Koorie Transition Support Officers in the Regions are always included in the 
development of strategies to address Koorie targets; 
• Identifying and establishing direct contact with possible employers who can facilitate workplace 
learning placements for Koorie students. 
3.7 SUCCESSFULLY STREAMLINING SWL FOR DISADVANTAGED STUDENTS 
There is solid evidence that the WLC program is developing a very significant role in streamlining the provision 
of workplace learning arrangements for disadvantaged students and those most at risk of leaving school early. 
Many VET and VCAL teachers reported that their region’s WLC had played a very important role in the 
facilitation of workplace learning placements for students who were most at risk of leaving school early. The 
teachers typically reported that employer contacts provided by the WLC enabled them to arrange a structured 
work placement that would take into account their students’ individual circumstances, and in some cases, it 
was ultimately the employer’s thoughtful understanding of young people’s varying personal circumstances 
that enabled a successful SWL placement to be completed. Some VET and VCAL teachers were also able to 
provide accounts of where employers had offered students an apprenticeship as a successful outcome of a 
SWL placement. 
There is also evidence of many schools using the WLC program in their region to facilitate workplace learning 
placements for students with a disability who were also undertaking VCAL at their school. Many teachers who 
reported using the WLC for this purpose also commented that they expected demand for this feature of the 
WLC service provision to grow further as more of their students and parents became aware of what was 
happening. This observation was also supported by VET and VCAL teachers who reported they were not 
currently using the WLC service, but thought they would be very likely to access it for this purpose next year. 
It is also apparent the WLCs in some service regions are making substantial contributions to the provision of 
workplace learning arrangements for refugee students and others who are recent arrivals in Australia. The 
Banyule Nillumbik LLEN WLC program (Appendix 1) provides a good case study of how a WLC provider has 
worked closely with the region’s health industries and education and training providers to achieve very 
successful SWL outcomes for students who were at risk of leaving school or experienced some form of 
educational disadvantage.  
While it is clear that many of the WLCs are making good progress with efforts to increase workplace learning 
participation for disadvantaged students and those at risk of leaving school early, several of the employers did 
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express the need for more guidance and relevant information to inform how they should work with these 
students. Specifically, the employers requested further information relating to: 
• Strategies for working with students who have a disability; 
• Working with refugee students and recent arrivals; 
• Enhancing workplace learning for students who have low levels of literacy and numeracy. 
RECOMMENDATION 6: BUILD CAPACITY OF EMPLOYERS TO WORK WITH STUDENTS FROM DISADVANTAGED BACKGROUNDS OR 
WHO ARE AT RISK OF DISENGAGEMENT. 
The WLC providers should build the capacity of employers to work with students from disadvantaged 
backgrounds or who are at risk of disengagement. This can be achieved by: 
• Working directly with schools and education providers to facilitate difficult-to-place students with 
appropriate employers; 
• Working directly with individual employers who are hosting students with a disability, from 
disadvantaged backgrounds or are at risk of leaving school; 
• Identifying and sharing successful strategies that enable employers to manage these workplace 
learning arrangements most effectively. 
3.8 SUMMARY 
This section of the evaluation report has synthesised findings from the three different stages of the evaluation 
with reference to lessons learned from the different sources of data. In summary, the key findings have argued 
that:  
• There is generally solid support for the continuance of the current model of service delivery;  
• There is evidence the program is making positive contributions to workplace learning arrangements;  
• There are several regionally-specific barriers to achieving improved VET and VCAL alignment with 
employment pathways;  
• Many employers consider the program will improve their experience of workplace learning; 
• At this early stage there is limited evidence for successful improvements in Koorie participation, and; 
• There is solid evidence that the WLC program has a significant role in streamlining workplace learning 
arrangements for disadvantaged and at risk students. 
The evaluators have made six recommendations emerging from these findings, including: 
• Support for continuing the existing model of service delivery to 2013; 
• Increasing the WLCs contribution to better aligning VET and VCAL provision with industry needs 
where this is appropriate; 
• Achieving clearer and more effective communication with employers; 
• Liaising regularly with key stakeholders to facilitate effective planning; 
• Address the risk of underperformance in facilitating Koorie participation; 
• Building capacity of employers to work with difficult-to-place students. 
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APPENDIX 1: CASE STUDIES OF GOOD PRACTICE 
The following five case studies have been selected because they manifestly demonstrate success in achieving 
the following key objectives of the WLC program: 
• An increase in the number of young people undertaking workplace learning placements in places of 
employment, especially within those industries that provide strong vocational outcomes for young 
people. 
• An increase in the alignment between VCAL and VET provision and local industry needs. 
• An increase the number of Koorie young people undertaking workplace learning placements. 
• The identification and generation of new workplace learning placement opportunities. 
Below is a summary of the case studies provided by five WLCs:  
WLC Program Provider Case Study of Good Practice 
 
Northern Mallee LLEN Using an Industry Workforce Development Strategy.  
 
The Industry Workforce Development Strategy has built good practice by 
increasing the alignment of work placements in VET and VCAL programs 
with labour market opportunities, facilitation of relationships between 
schools and industry, capacity building with schools and employers, 
providing intensive brokerage and supports for Koorie placements, 
measurement of outcomes and documentation of the model. 
 
Murray Mallee LLEN Expanding work placements in an industry with good employment 
prospects for young people. 
 
This project undertaken in the Murray Mallee LLEN has proved highly 
effective in expanding the number of quality work placements available in 
an industry of high value as a vocational pathway with employment 
prospects for young people. It has also achieved engagement of an 
increased number of prospective employers and led to the development 
of a model than can be replicated with other industries. The initiative 
presents good practice in overcoming barriers to expansion of high quality 
learning in pathways with strong vocational outcomes and employment 
opportunities, including for Koorie young people. 
 
Gippsland East LLEN Broadening the range and quality of workplace learning placements. 
 
The Gippsland East Workplace Learning Coordinators Program has sought 
to broaden the range and quality of workplace learning placements in 
their region by working directly with employers who include a broad range 
of industry skills in their business operations. The WLC identified a high-
value employer in their local racing industry and worked with the 
divisional heads of the organisation to establish new opportunities for 
workplace learning in a broader range of industry areas.  
 
Baw Baw Latrobe LLEN Increasing employers’ understanding about quality workplace learning. 
 
This initiative aimed to increase the numbers of young people undertaking 
workplace learning placements in a regional community. The WLC 
targeted small business, where there has traditionally been limited 
understanding of what is required to provide a quality work placement 
and of the benefits to young people and employers. It is a good example 
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of a WLC creating new opportunities for workplace learning with 
businesses that have traditionally had limited involvement in the program 
but potentially strong employment prospects. 
 
Banyule Nillumbik LLEN Increasing workplace learning in the health industry to create strong 
vocational outcomes. 
 
This initiative demonstrates the WLC’s work to arrange extensive 
alignment of VET and VCAL programs, and workplace learning 
opportunities, with a larger employer in the health industry offering strong 
vocational pathways and employment opportunities for young people, 
including those at risk of leaving school early. 
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CASE STUDY 1: USING AN INDUSTRY WORKFORCE DEVELOPMENT STRATEGY  
NORTHERN MALLEE LOCAL LEARNING AND EMPLOYMENT NETWORK (NMLLEN) WORKPLACE LEARNING COORDINATORS 
PROGRAM 
THE ISSUE 
Mildura is situated in the far north west of Victoria and its nearest capital city is Adelaide, four hours to the 
west. Melbourne is six hours south by road and Sydney ten hours east.  In this location, attracting and keeping 
quality personnel, especially in areas of employment that require tertiary education, is extremely difficult. One 
General Manager offered a first year university graduate approximately double the award salary per year to 
work in his Research and Development laboratory as a Food Technician but has not been able to fill this 
position. 
Surveys completed late in 2010 across the region revealed that no school students across years 9 – 11 
contemplated a future in the local food processing industry.  A key way to help engage young people at school 
and to interest them in future careers is provision of relevant structured workplace learning, related to their 
studies.  However, finding structured workplace learning placements with busy employers for local secondary 
students can be extremely difficult, especially when each company is contacted individually by schools. 
ACTIONS 
The Northern Mallee LLEN (NMLLEN) Workplace Learning Coordinator harnessed the capacity of local 
government and industry organisations, which are keen to grow the image of their industry and region in order 
to attract suitably skilled and qualified personnel, to improve local provision of quality work placements in 
growth industries.  Drawing on work of the Mildura Development Corporation1
The Group’s initial plan focused on developing the knowledge of career practitioners across the region by 
conducting a Teacher Industry Education Day.  Boundary Bend Estate opened their 3500 hectare olive grove 
and processing plant to the Sunraysia Careers Association for the day. Teachers undertook a three hour guided 
tour of the agribusiness complex. 
, NMLLEN was instrumental in 
establishing a project team, the Mildura Region Industry Workforce Development Project Control Group, to 
tackle the issue. 
To complement this, the Mildura Development Corporation sponsored the printing of three industry brochures 
which contained case studies of employees and career entry pathway information. 
As a result of this activity the careers practitioners came away from the day with a much clearer understanding 
of the operation and the knowledge that the business did not stop at the processing plant tank farm.  The one 
million litres of pure virgin olive oil had still to be bottled, labelled, warehoused and finally transported to the 
retailer or to the container port for export overseas.  Within each of these steps there exists another layer of 
jobs and career pathways.  
Schools in the region are now reviewing their programs in view of the opportunities for workplace learning and 
employment in this range of industries. With the development of partnerships between agribusiness and 
                                                                
1 Mildura Development Corporation (2010), A Workforce Development Strategy for the Mildura Region Wine, 
Olive and Beverage Industries, 
http://growmilduraregion.com.au/images/2011/pdf/grow_mildura_region_beverage_brochure.pdf 
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individual colleges, there is also significant potential for greater alignment of workforce opportunity and 
provision of Vocational Education and Training (VET) programs in the future. 
SUCCESSFUL OUTCOMES  
Since the visit to Boundary Bend Estates negotiations have opened between the Lammatina Farms group of 
companies, Macquarie Agricultural Services and Select Harvest to develop an industry education partnership 
with Robinvale P – 12 school.  Preliminary work experience opportunities have already been facilitated and the 
potential exists for additional School Based Apprenticeships and Traineeships to be created, with a focus on 
addressing placements for Koorie students. 
Red Cliffs Secondary College and Seven Fields (Agribusiness) have also entered into initial discussions. The 
company is planning a significant expansion and is looking to recruit and train entry level employees across 
several sectors of its business.   
NEXT STEPS 
Phase Two of the project will be a Targeted Industry Work Placement program where students will be invited 
to apply for the opportunity to participate in a one week placement with a host food processing company. 
Eight students will be given the opportunity to complete five days with their host employer during which they 
will be exposed to as many different aspects of the organisation as is practical to manage. 
Prior to the work placements, all students and employers will meet to participate in a media launch to 
promote the week and to build public awareness of the industry and the opportunities that exist. Coupled with 
the launch will be a series of press releases during the week to highlight individual students and their work 
placements. This will provide exposure for participating companies, highlighting their involvement and 
contribution to the program. 
At the completion of the week students will be given the opportunity to speak about their experiences and 
aspirations at a graduation dinner. Employers, supervisors, teachers and project group members will join with 
the students to celebrate their achievements. 
Outcomes from the Phase Two program will include improved alignment between Certificate II studies in 
schools and opportunities within the food processing industry; an increased number of students undertaking 
workplace learning placements, especially in industries that provide strong vocational outcomes for students; 
and targeted workplace learning opportunities for Koorie students. 
WHAT HAS BEEN LEARNED? 
Without the involvement of local government and an industry experiencing difficulties in recruiting semi-
professional and professional employees to their operations, this program may not have been born.  The 
realisation by industry that there is real benefit in focusing on home grown talent much earlier than at 
recruitment time has seen the delivery of a raft of strategies designed to lift the level of awareness of career 
practitioners and students of the existing  opportunities that exist locally.     
Too often rural areas lose their best and brightest early as they pursue their studies in metropolitan areas and 
then do not return because they believe that there are no opportunities for them. 
For further information: Chris Mitchell, chris@nmllen.com.au, 03 5021 3266  
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CASE STUDY 2: EXPANDING WORK PLACEMENTS IN AN INDUSTRY WITH GOOD EMPLOYMENT PROSPECTS FOR YOUNG PEOPLE 
MURRAY MALLEE LLEN WORKPLACE LEARNING COORDINATORS PROGRAM 
THE ISSUE 
Young people in the Murray Mallee LLEN (MMLLEN) region of Victoria’s north have experienced a limited 
number of vocational pathway options in terms of their post school employment opportunities. Although the 
region has established some excellent vocational pathways into trade-related courses, there are very few 
vocational pathways that lead to employment in the professional sectors, such as finance and accounting. The 
regional location of the MMLLEN also means young people face increased transport and financial costs if they 
wish to explore future pathways beyond the immediate region. Many young people find it difficult to 
overcome these barriers and consequently experience diminished aspirations for their employment and 
further education. 
The MMLLEN had identified in its environmental scan that the accounting sector was experiencing chronic skill 
shortages in the region, and noted the significant potential for creating new vocational pathways for students 
in the financial services sector. Many employers in the financial services sector observed that, despite this 
shortage in the region’s financial sector workforce, they had very limited communication with schools. 
Discussions with a member of the Careers Teachers’ network also revealed that schools considered financial 
institutions to have a ‘closed door’ policy in relation to young people undertaking workplace learning because 
of concerns for their clients’ confidentiality. 
ACTIONS 
The MMLEN was able to use its membership on the regional industry reference groups and employers’ 
networks to begin discussing the potential for creating vocational and employment pathways from local 
schools into the region’s financial services sector. The MMLLEN liaised with accounting and financial 
institutions to make them aware of the existing opportunities for assistance in addressing their issues. 
Directors and partners of the region’s accounting firms and financial institutions were invited to attend a 
forum to discuss ideas and strategies. Positive responses were received from 80% of firms, with many others 
coming on board after follow up contact from the MMLLEN.  
The MMLLEN facilitated the forum and discussion was centered on existing recruitment strategies of 
accounting firms, relationships with education providers (including secondary schools in the region) and what 
was and was not working.  Many of the financial sector participants expressed difficulty working with schools 
to recruit cadets. Further conversations identified that the only communication the firms had with schools was 
when they, the firms themselves, were looking to recruit.  It was also confirmed that requests from schools for 
assistance with work experience and structured workplace learning placements had been denied due to 
concerns over ‘client confidentiality’.   
 
Work needed to be done to establish relationships amongst the accounting firms themselves.  There were 
many comments made about the competitive nature of their industry sector and some firms were 
apprehensive about working together.  Despite these issues, the partners were happy to form a committee to 
investigate initiatives to promote their industry and the opportunities for future employment pathways.   
 
The MMLLEN developed a proposed Action Plan with a number of strategies to promote the industry sector to 
young people in schools. Some of the strategies suggested were presentations to regional schools, a work 
experience program and school based traineeships.  When the Action Plan was presented, the LLEN invited the 
Apprenticeship Centre to address the committee and explain the school based apprenticeship program and 
how it may assist them with future recruitment.  One firm expressed interest, a follow up meeting was 
convened and the first trainee was signed up in an accounting firm in Certificate III in Financial Services. 
 
The MMLEN was successful in securing additional funding to develop professional marketing resources and a 
media campaign that was aligned with the Swan Hill, Heart of the Murray campaign.  ‘Set Your Heart on A 
Page | 28 
 
Career in Accounting’ comprised presentations to seven secondary schools and approximately 150 students.  
Students were invited to apply for a one week, highly structured work experience program with places 
available in eight financial institutions. The program was marketed extensively throughout the region in both 
newspapers and radio. The LLEN also facilitated assistance from The Institute of Chartered Accountants and 
CPA Australia, who provided an abundance of resources and information for students. 
SUCCESSFUL OUTCOMES 
Around 50 students have now completed workplace learning experiences in an industry that had previously 
been inaccessible.  Six school-based trainees are now completing Certificate III in Financial Services.  One 
program participant is continuing on as a full time cadet undertaking an accounting degree.  
 
The region’s Financial Services Sector committee have also committed to this program continuing as an annual 
event.  Opportunities for other students to work and be mentored in this industry sector have been abundant.   
NEXT STEPS 
Additional promotional material has been developed for circulation to project partners which has resulted in 
the development of a similar but customised model with the Swan Hill Rural City Council. A further partnership 
with the Health sector is under negotiation. 
The WLC continues in the facilitation role, and will support the partnership until it can become fully 
sustainable. The WLC will continue to work with other industry sectors in the region to replicate the 
partnerships that have been established between the stakeholders in the vocational pathways into financial 
services initiative. 
WHAT HAS BEEN LEARNED? 
The key to success is effective communication. The WLC was able to build on the MMLLEN networks and 
relationships and diligently communicated regularly with individuals and reported progress to stakeholders. 
Ensuring that the project goals help partners address their own issues (such as lack of suitable recruits for the 
accounting business) is also a critical success factor. 
The most successful element of brokering this partnership has been the ability to have influenced a change in 
attitude and approach to addressing the needs of both an industry sector and young people in our regional 
schools. 
 
For further information: Sue Grumley, sgrumley@bigpond.net.au. 03 5033 2017 
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CASE STUDY 3: BROADENING THE RANGE AND QUALITY OF WORKPLACE LEARNING PLACEMENTS 
GIPPSLAND EAST LLEN WORKPLACE LEARNING COORDINATORS PROGRAM 
THE ISSUE 
The Gippsland East LLEN is located in Victoria’s eastern region where high numbers of young people are failing 
to make successful post-school transitions into education and training, or meaningful and sustainable 
employment.  
 
Many of the region’s employers have demonstrated a commitment to providing workplace learning 
placements for young people to assist their transition beyond school and into the workforce. However many of 
these employers only offer a narrow range of workplace learning placements within their business, and have 
not recognised the potential for expanding the types of placements they are offering to students. 
ACTIONS 
The Sale and District Greyhounds Racing Club was identified as an excellent employer with a demonstrated 
commitment to young people. Over the past two years, in collaboration with the Gippsland east LLEN, the club 
has supported the Inspiring Young Women and Inspiring Young Men events.  
 
An opportunity presented with the Sale Greyhound Club to extend an existing relationship with schools to 
include an expanded range of quality workplace experiences. There was also the potential to promote a 
‘paradigm shift’ within a facility that had a commitment to supporting young people’s transitions but had done 
so through a predominately ad hoc approach.   
A meeting was held with management staff from different sectors of the organisation to outline the role of the 
Workplace Learning Coordinators program and the way in which it was to be delivered within the Gippsland 
East region. The meeting also considered how the club could expand their thinking to incorporate a greater 
variety of placements to students within the Wellington shire. 
The Sale Greyhound Racing Club in turn outlined what it had previously offered students, most notably being 
work experience places in hospitality. Each of the organisations ‘divisional supervisors’ then began to outline 
where they might be able to offer quality workplace learning experience for young people within their part of 
the business. 
Discussion progressed regarding the concept behind offering the region’s students relevant and high quality 
workplace learning opportunities within a range of industry areas. Through this collaborative approach with 
employers several potential benefits were identified for the community: 
• Influencing skills and knowledge development of the future workforce; 
• Addressing skill shortage areas; 
• Retaining and attracting a young people into rural areas; 
• Supporting education leaders to make classroom learning more meaningful;  
• Developing a sense of community responsibility for young people’s futures. 
SUCCESSFUL OUTCOMES 
The outcome of this initial meeting was very positive, with all managers committing to take on a number of 
students in a broader range of quality workplace learning experiences. The meeting outlined a model of 
engagement for young people and highlighted future opportunities for employment pathways. It also enabled 
the development of a shared vision and a relationship with schools where the Sale Greyhound Club was 
supported to ‘open it doors’ to schools and students. 
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NEXT STEPS 
At a follow-up meeting, the WLC staff briefed the Sale Greyhound Club managers on the type of work 
placement opportunities they could consider (SBATs, SWL, work experience). They have now committed to ten 
structured workplace learning placements and two work experience placements for 2011. Some of these 
positions have also been tagged specifically for students with a disability. 
WHAT HAS BEEN LEARNED? 
Organisations that include a broad range of industry skills in their business operations may also offer a broader 
range workplace learning arrangements than they have done in the past. These are particularly valuable in 
industries that have good vocational and employment outcomes, and where the employer has already 
demonstrated a strong commitment to youth transitions. 
 
For further information: Jacqui Bramwell, jacqui@gellen.org.au, 03 5153 1745 
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CASE STUDY 4: INCREASING EMPLOYERS’ UNDERSTANDING ABOUT QUALITY WORKPLACE LEARNING 
BAW BAW LATROBE LLEN WORKPLACE LEARNING COORDINATORS PROGRAM 
THE ISSUE 
The Baw Baw Latrobe LLEN decided to increase the numbers of young people undertaking workplace learning 
placements by targeting small business in the LLEN’s region that offered good vocational and employment 
outcomes for students. However, many of these small businesses have traditionally held a limited 
understanding of what is required to provide a quality work placement and how it benefits young people and 
employers.  
ACTIONS 
In 2010 the WLC approached a local legal firm based in the Baw Baw Shire to discuss the possibility of 
increasing the number of high quality workplace learning placements in the region and to explore the 
possibility of their involvement. The firm employs four full time staff and two part time office staff, but had not 
employed a school-based trainee before. It had also been several years since they employed a new staff 
member under a traineeship arrangement. Although the firm had some limited involvement with local schools 
through work experience programs, their participation was dependent upon the office work load at the time 
and the availability of staff to supervise the student. 
The Baw Baw Latrobe Workplace Learning Coordinator arranged a meeting with the firm to discuss with them 
the options available for workplace learning. The firm had also become very interested in the potential 
benefits of workplace learning through their experiences with the region’s Young Achiever’s Award (YAA) 
program, where many young people had engaged with businesses through their first-hand experience of 
running a small enterprise. 
The direct meeting with this small business allowed the WLC to develop a better understanding of the small 
business needs. The concept of high quality workplace learning was also discussed face-to-face and in detail.  
The WLC worked directly with the employer to explain the steps to be followed in setting up a workplace 
learning arrangement.  The meeting also included discussions about what is expected of employers, the 
students and the schools. The WLC was able to identify several areas where the staff running the small 
business did not fully understand workplace learning and how it may benefit students, businesses and the 
wider community. 
After this meeting the WLC was able to contact VET and Careers teachers in the region’s schools to advise 
them of a potential school-based apprenticeship that would be offered by the firm. The WLC facilitated the 
process by continuing to work directly with the employer to work through the applications and the decision 
process for appointing the school-based apprenticeship. 
SUCCESSFUL OUTCOMES 
The employer contacted the WLC Program indicating that they were satisfied with the applicant’s performance 
at the interview and had arranged for the student to undertake a trial period of employment during the school 
holidays. This initial arrangement permitted the student to become familiar with the firm’s office processes 
and protocols and served as an induction for both the student and the employer. 
The employer indicated that the SBAT would formally commence once that trial period of employment proved 
satisfactory. The applicant successfully completed that period of trial employment and resulted in a final 
meeting between the employer, the RTO, the school representative, the trainee and the WLC to complete the 
signing of the SBAT training plan. 
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NEXT STEPS 
The model of engaging new employers and increasing their understanding about workplace learning has been 
extended to another large electrical firm which has resulted in additional two school-based apprenticeships at 
Pakenham and at Bairnsdale. Additional workplace learning placements are also being sought in other areas of 
the Baw Baw Latrobe region using this strategy.  
WHAT HAVE WE LEARNED? 
By working directly with employers we have learned about the critical importance of: 
• understanding what the business does and being able to show the WLC program can help meet the 
future training and recruiting needs of the organisation; 
• being clear about how such a program can benefit the employer/business; 
• allowing students and employers some time for an ‘induction’ into workplace learning experience and 
time to build a relationship, particularly in the case of SBATs; 
• showing the business that the concept works by using the success achieved by other business and 
putting the employer first and working to meet their needs. 
For further information: Mike Jungwirth, mike@bbllen.org.au, 03 5633 2868 
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CASE STUDY 5: INCREASING WORKPLACE LEARNING IN THE HEALTH INDUSTRY TO CREATE STRONG VOCATIONAL OUTCOMES  
BANYULE/NILLUMBIK WORKPLACE LEARNING COORDINATORS PROGRAM 
THE ISSUE 
The Health Industry is the largest employer in the Banyule/Nillumbik region and has been identified as a 
significant future skills shortage area. The Banyule/Nillumbik Local Learning and Employment Network 
(BNLLEN) set up the Health Engagement with Industry Project in 2010 to increase the numbers of young 
people undertaking workplace learning placements in places of employment, especially in industries that 
provide strong vocational outcomes for students.  
ACTIONS 
The initiative began with meetings between the Mercy Health Training Institute and BNWLC to discuss 
requirements for assessment, student capabilities and desired outcomes. There was also a focus on identifying 
cohorts, including students at risk of leaving school early. BNWLC were in constant contact with Mercy Health 
Training Institute to monitor progress during the placement process. 
Contact was also made with careers teachers to determine the best time frame for their students to go on 
placement, ensuring flexibility for individual study, exam and holiday dates. BNWLC then identified local 
employers within the Health Sector including; Physiotherapists, Aged Care Facilities, Podiatrists and Allied 
Health Units within Hospitals and local Community Health Service Centres and approached them requesting 
their involvement as host employers.  
Organising interviews between students and both the Mercy Lymphodema Clinic and the Mercy Foetal 
Monitoring Department helped to reassure these employers as to the students’ capabilities and potential. 
After hosting three placements through our program the Mercy Lymphodema Clinic Manager commented that 
the three students they hosted were much more mature, industrious and pleasant to work with than adult 
TAFE students they had hosted in the past.  
BNWLC produced a number of resources for employers to support them in the process of planning for quality 
placements. Especially useful were; induction checklist, sample timetables, units of competency and a roles 
and responsibilities statement. We found it useful to meet with the placement supervisors pre-placement to 
ensure there was a clear and common understanding of employer and student expectations. At each meeting 
the WLC stressed the importance of a satisfactory student induction process to start the placement running 
smoothly. The aim was to make it as simple as possible for employers to participate in the Program and deliver 
quality placement experiences for students.  
The combination of BNWLC sourcing potential placements, preparing employers, facilitating work readiness 
sessions and physically delivering SWL arrangement forms, cut down work load for education providers 
significantly. Teachers were able to use BNWLC as a resource and through the WLC program they were able to 
find out more about workplace learning and careers in the Health Industry.  
SUCCESSFUL OUTCOMES 
In 2011 BNWLC continued to source placements for students in local VETIS Allied Health and Aged Care 
programs and have extended placements to include Childcare, to increase opportunities in the Health & 
Community Services Industry. This has resulted in 60 SWL placements in this skills shortage industry, for both 
first and second year VETIS students. Placement types include; Physiotherapy, Chiropractic, Specialist hospital 
units including Lymphodema and Foetal monitoring, Pharmacy, Dental, Maternal Health, Day Therapy, 
Optometry, Audiology, Community Health, Aged Care, Childcare and Health Administration.  
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Successful placements have been undertaken by students in a number of our target cohort groups including; 
mainstream, at-risk of early school leaving and CALD. New employers have also been engaged and continue to 
place students with employers who hosted placements in 2011. 
BNWLC meets regularly with the local RTO, schools and Health and Community Services ITP Manager to ensure 
placements are meeting the needs of all stakeholders. This has resulted in some refinement of processes 
including: 
• Most placements are now sourced for the breaks between school terms, as many of the students are 
undertaking academic programs including Year 12 VCE. This ensures students do not miss classes with 
their home schools. 
• All students meet with host employers prior to placements, to ensure that students are prepared for 
the placement and employers can clarify their expectations of the students. 
• Review of the materials given to employers resulting in a booklet which contains all information 
required by Health Employers to host a successful placement. This was developed in consultation with 
Mercy Health Training Institute (RTO). 
• BNWLC developed electronic feedback surveys specifically for Health Employers, to assist in 
evaluating the success of placements for this industry. Overall, feedback has been very positive. 
Interestingly, Health Employers are now more aware that local schools are providing VET courses that 
are relevant to their industry. 
• BNWLC visits all Health Employers during placements to provide employers and students with an 
opportunity to give feedback. This also gives an opportunity to take photographs, which are helpful 
when promoting the program to new Health employers. 
WHAT HAVE WE LEARNED? 
Effectively managing stakeholder relationships is the key to success. The responsibility for Health and 
Community Services placements has been allocated to one key team member. Other members of the team are 
briefed regularly and assist with placements. All stakeholders provide regular feedback, which is used to refine 
the program.  
Communication of clear, established procedures and protocols to schools, students and employers, maximises 
the potential for successful placements.  
Success breeds success! The program began by placing a small number of students with a few local health 
providers. By publishing examples of successful placements through Case Studies and increasing knowledge of 
the industry and VETIS programs, the program has been successful in engaging new host employers. 
For Further Information: Sarah Derum, sarah@bnllen.org.au, 03 9439 6522 
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APPENDIX 2: ANALYSIS OF SATISFACTION SURVEY 
COMMUNICATION, PLANNING AND CONSULTATION 
The first question on the Satisfaction Survey asked stakeholders to what degree they were satisfied with the 
communication of the WLC’s role in their region.  Figure 1 below indicates that 51.6% of the respondents were 
in fact very satisfied that their WLC provider had communicated the nature of their role effectively, while 
another 36.5% said they were at least satisfied. Only 5.3% indicated that they were either unsatisfied or very 
unsatisfied, while 6.6% were undecided. 
  
FIGURE 1: SATISFACTION WITH COMMUNICATION OF WLC ROLE (N= 256) 
In responding to this question many stakeholders commented that while they had experienced some 
confusion during the first six months of the program, they had developed a much greater degree of 
understanding about the role of WLCs since the start of 2011.  
The researchers observed that this clarification of the WLC’s role had been particularly strengthened in 
programs where stakeholders reported the existence of effective working relationships with their WLC 
provider. Some school stakeholders in particular reflected that although they were not currently high users of 
the WLC program in their region, their increasing understanding of the program objectives and the potential 
for its assistance with their own school’s workplace learning arrangements would mean they would be more 
likely to use it in the near future. 
By analysing the Satisfaction Survey and Stakeholder Focus Groups the researchers identified that effective 
communication strategies employed by WLC providers typically included liaising and communicating with the 
following key stakeholders and actively contributing to their regular network/organisational meetings: 
• VET, VCAL and Careers Teachers Networks and Associations 
Very Satisfied, 51.6%
Satisfied, 36.5%
Undecided, 6.6%
Unsatisfied, 4.5%
Very Unsatisfied, 
0.8%
Satisfaction with communication of the WLC's role
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• Regional Principal Networks 
• LLEN meetings 
• Regional Economic Development Units 
• Local Government meetings 
• DEEWR and Regional DEECD meetings 
• Local Industry and Business Forums 
• Koorie employment organisations 
• Registered Training Organisations 
• Community Organisations and Disability Service Providers 
• Adult and Community Education Providers  
• Group Training Organisations 
• Youth Connection programs 
• Targeted Industry networks and meetings 
• Regional TAFE and University meetings 
 
Many stakeholders who noted a high degree of satisfaction commented that the WLC provider was typically 
‘friendly and approachable, and had a good understanding of issues relating to youth and their transitions’. 
They observed that good communication involved a mix of direct face-to-face meetings with key people, 
particularly in schools and employment organisations, effective use of email and regular electronic bulletins 
and flyers, regular attendance at network meetings represented by multiple key stakeholders, and the 
development of a Webpage accessible by all stakeholders. Some school and employer stakeholders expressed 
a very high degree of satisfaction with publications that had been produced by their WLC provider to address 
the role of the WLC program and to explain the nature and significance of high quality workplace learning for 
young people’s future pathways and transitions beyond school. There is evidence to suggest that this strategy 
is also likely to increase participation from teachers and employers who may currently have a limited 
knowledge of VET, workplace learning and the WLC program.  
Stakeholders who reported the highest degree of satisfaction typically noted that their WLC provider had 
canvassed local demand for SWL and SBATs through their active participation in stakeholder networks and 
through direct consultation with employers, LLENs and economic planning units.   This high degree of 
satisfaction is represented in Figure 2 (below) which indicates that nearly 80% of stakeholders were either 
satisfied or very satisfied with their WLC’s consultation. 
 
FIGURE 2: SATISFACTION WITH CONSULTATION AND PLANNING PROCESSES (N= 256) 
Very 
Satisfied, 
40.4%
Satisfied, 
39.2%
Undecided, 
14.2%
Unsatisfied, 5.0% Very Unsatisfied, 
1.3%
Satisfaction with WLC's consultation and planning 
processes
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In contrast, stakeholders who had expressed low levels of satisfaction with the WLC’s communication about 
their role or consultation and planning processes typically tended to be schools or employers who observed 
they had received very little regular communication about the program. These stakeholders also reported the 
WLC provider’s sporadic attendance at important network meetings and some noted they had experienced 
significant levels of difficulty in contacting their provider.  
Additionally, some stakeholders (particularly Group Training Organisations and some schools) noted that they 
did not use the WLC program at all because they had already established a close working relationship with a 
particular set of employers, and that they were happy to continue using these arrangements. They expressed a 
concern that the WLC program may make it more difficult for their working relationship with these employers 
by competing for structured work placements with ‘their employers’. 
A small number of school-based stakeholders observed that their WLC provider had generated a Website that 
was not very user friendly for students. 
Those stakeholders who responded they were undecided typically commented that they had very limited 
contact with the WLC. Some undecided stakeholders commented that they had difficulty receiving 
communication from their WLC coordinator because of limitations in their school’s administrative processes. 
Smaller employers also tended to be more likely to comment that they were ‘not in the communication loop’ 
with schools and their WLC provider and struggled to understand the many acronyms and educational 
discourse frequently used.  
When stakeholders were asked about their WLC’s communication of targets and objectives, only 34.8% 
responded that they were very satisfied and 44.3% responded that they were satisfied (see Figure 3). While 
this means approximately three quarters of the stakeholders are at least satisfied with this aspect of 
communication, when compared to responses for question one it does represent an increase in the 
percentage of stakeholders who are either undecided or unsatisfied with this important aspect of their WLC’s 
communication. 
 
FIGURE 3 COMMUNICATION OF TARGETS AND OBJECTIVES (N= 256) 
Very Satisfied, 
34.8%
Satisfied, 44.3%
Undecided, 
12.3%
Unsatisfied, 4.9% Very Unsatisfied, 
0.8%
Satisfaction with communication of the WLC's targets and 
objectives
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There was also a similar increase in the percentage of stakeholders who were undecided or not satisfied with 
their WLC provider’s communication of its strategies for increasing workplace learning in their region (See 
Figure 4). 
 
FIGURE 4 COMMUNICATION OF STRATEGIES FOR INCREASING WORKPLACE LEARNING (N= 256) 
Programs where stakeholders reported positive comments were typically reported to be liaising regularly with 
schools, RTOs and employers to facilitate planning for SWL placements and SBATs. Planning typically included 
consultation on the number of placements required, the type of placements and the most suitable dates for 
placement. One school-based stakeholder observed that their WLC coordinator was ‘very mindful of not 
reinventing the wheel’ and was continuously looking to add more value to what was already happening and to 
address specific gaps in workplace learning provision for that region. Examples of specific initiatives noted by 
several stakeholders included: 
• Young Industry Ambassadors 
• Careers in Manufacturing 
• Industry Tours 
• Parent and Career Support Activities 
• Employer Participation Programs 
• Skill Formation Forums 
• Work Tasters Programs 
• Industry Open Days 
It should also be noted that while a small number of stakeholders observed that they were not significantly 
involved in the planning, they commented that this did not detract from the WLC program achieving good 
outcomes. These typically school-based and employer stakeholders reported they were happy that their WLC 
coordinator was fully aware of, and sensitive to, the specific SWL and SBAT needs in their region because of 
their close relationship with their LLEN. 
Very Satisfied, 35.7%
Satisfied, 40.2%
Undecided, 15.2%
Unsatisfied, 4.5% Very Unsatisfied, 
1.6%
Satisfaction with communication of the WLC's strategies 
for increasing workplace learning
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Stakeholder comments reflecting a level of dissatisfaction with their WLC’s planning and consultation typically 
observed that: 
• The planning processes were not genuinely open to all stakeholders in their region, with some 
stakeholders noting they were never actually invited to give input into the planning processes for 
their WLC program; 
• There was an unwillingness to share information in relation to WLC contacts and placements because 
of potential competition for workplace learning placements between the WLC and the stakeholder; 
• Planning had frequently happened at the last minute and information provided by the WLC had not 
been updated when necessary; 
• Some vital student information had sometimes been overlooked for employers, particularly in 
relation to students with disabilities or students who may have behavioural issues; 
• The WLC provider may have too many contracts and as a consequence, some regions within the larger 
programs have been overlooked; 
• Some schools reported that their VCAL students had organised their own structured workplace 
learning placement, which were promptly cancelled when the employers became aware of the WLC 
program. The employer noted that they were going to use students from the program instead. 
EFFECTIVE PARTNERSHIPS 
When stakeholders were asked to consider their satisfaction with their WLC provider’s partnerships, 42.5% 
responded they were very satisfied while another 37.9% responded they were at least satisfied (Figure 5). 
These satisfied stakeholders typically commented that: 
• Although the WLC program started slowly, the number and quality of partnerships is building and 
offers promise in the near future. 
• There were some examples of excellent partnerships with specific schools, although it was also 
observed that not all schools were willing to engage with the WLC program. However some schools 
observed that this type of school-WLC partnership may create difficulties for other schools through 
competition for SWL places and SBATs.  
• The WLC coordinator was highly effective as a leader in interagency collaboration and partnership 
development; this results from a close working relationship with local government, education and 
economic planning groups, DEECD and DEEWR, schools and employers. 
• Effective WLCs have been able to leverage off other innovative partnerships in a region that shares 
goals for Youth Commitment and successful transitions. There is strong evidence to suggest that 
existing partnership work undertaken by LLENs has typically played a major role in achieving effective 
partnerships in regions that have positive stakeholder feedback. 
• High profile partnerships have demonstrated a WLC’s commitment to build on relationships. 
Examples include working closely with specific industries that have been identified as educationally 
and economically significant to a region – such as health and manufacturing industries. Effective WLC 
partnerships reflect the goals to increase quality SWL and SBATs in industry areas likely to lead to 
effective transitions into further study or employment in those industries. 
• High levels of persistence from WLC coordinators have resulted in some new workplace learning 
partnerships for young people, especially with employers who may have had negative experiences 
with students in the past. 
Stakeholders who reported some level of dissatisfaction with their WLC provider’s formation of effective 
partnerships commented that: 
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• Because their WLC provider covered a very wide area they found it difficult to form a genuine 
partnership that had a focus on local issues; 
• Barriers to effective partnerships with their WLC were experienced because their WLC provider 
displayed branding and marketing material that represented corporate competition for their own 
organisation’s core business. 
 
 
FIGURE 5: SATISFACTION WITH STAKEHOLDER PARTNERSHIPS (N= 256) 
INCREASING NUMBER AND QUALITY OF WORKPLACE LEARNING PLACEMENTS 
When stakeholders were asked to consider their level of satisfaction with their WLC provider’s contribution to 
increasing the number and quality of workplace learning placements in their region, 21.6% observed that they 
were very satisfied, while another 40.3% observed they were at least satisfied (Figure 6). Nearly one quarter of 
the stakeholders reported they were undecided about this aspect of achievement, and 4.6% were either 
unsatisfied or very unsatisfied. 
Examples of the most popular industry areas that have been targeted successfully by the WLC providers across 
Victoria include: 
Transport and Logistics 
Allied Health 
Manufacturing 
Food Processing 
Building and Construction 
Hospitality and Tourism 
Engineering 
Automotive 
Retail 
Property Services 
Scientific and Technical Services 
 
Agriculture and Horticulture 
Graphics 
Racing industry 
Cabinet Making 
Landscaping 
Music Industry Skills 
Fashion 
Hair and Beauty 
Equine Studies 
Animal Studies 
 
Very Satisfied, 
42.5%
Satisfied, 37.9%
Undecided, 
15.0%
Unsatisfied, 4.2% Very unsatisfied, 
0.4%
Satisfaction that WLC has established effective 
partnerships with stakeholders
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Positive comments relating to the number and quality of workplace learning placements typically reflected 
stakeholders’ perceptions in relation to their own organisation’s use of the service. It should be noted that 
stakeholders rarely reflected an awareness of the overall success of their WLC in relation to their regional 
targets of objectives. Many stakeholders commented they would be very interested to understand more about 
how the regional targets were established within their area and to what extent their contributions were 
making a difference.  
Several stakeholders’ comments reflected their WLC’s valuable assistance in relation to specific groups of 
students that had been previously been hard to place in their region. In these circumstances the WLC had 
worked closely with schools and employers to facilitate these placements. 
Several stakeholders reported that their WLC was using effective strategies to create new workplace learning 
opportunities by engaging employers who had not previously been involved with students. In some cases they 
were able to re-engage employers who had disengaged from taking school students because of previous 
experiences involving underprepared students, lack of support from schools or students misbehaving. Some 
WLCs had also convinced employers to take school-age students although these employers had been 
previously limited to taking TAFE and university workplace learning students. 
Many employers reported that they had greatly enjoyed the increased level of engagement with young people 
and schools in their workplace because their WLC coordinator had made this possible by facilitating the 
placements.  
Positive feedback from employers frequently included reference to the level of students’ preparation for their 
placement. In many of these cases the WLCs had worked closely with schools to facilitate their higher level of 
workplace learning preparedness. Stakeholders stressed that publications to support student and employer 
preparation have been very useful. 
Some employers reported that they had engaged with the program because the WLC had raised their level of 
awareness of the value of SWL and SBATs for the community and the economy. 
 
FIGURE 6: SATISFACTION WITH INCREASE IN NUMBER AND QUALITY OF WORKPLACE LEARNING 
PLACEMENTS (N= 256) 
Very significant 
contribution, 21.6%
Significant 
contribution, 40.3%
Undecided, 
24.6%
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contribution, 9.7%
Very Limited 
contribution, 3.8%
Satisfaction that the WLC program has contributed to an 
increase in the number and quality of work placements
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Several of the stakeholders from rural and regional areas commented that they could not see that their WLC 
had made a significant contribution to increasing workplace learning placements. However, these stakeholders 
also frequently commented on context-specific barriers to arranging placements that typically resulted in 
having fewer and more limited opportunities for SWL or SBATs rather than a lack of effort from the WLC. On 
this point, some employer-stakeholders commented that factors such as drought, floods and closing 
manufacturing plants had impacted on their capacity to be involved in workplace learning arrangements.  
Some stakeholders who expressed a low level of satisfaction commented that placements are not good quality 
because students are frequently underprepared and there has been very limited communication from either 
the school or the WLC regarding what is expected of the students and the employer during placement. 
Some stakeholders, typically schools, reported they were unaware of any significant changes to provision in 
their region.  
Some LLEN-based and school-based stakeholders reported they considered their region’s targets had been set 
too low and there had not been any significant evidence of an increase in relation to those targets. 
Approximately thirty seven percent (36.7%) of stakeholders reported a very high degree of satisfaction when 
asked if their WLC provider had made it easier to arrange SWL and SBATs in their region. Another 37.6% of 
stakeholders observed that they were at least satisfied with their WLC in relation to this aspect of their work. 
However the satisfaction survey also revealed that 8.4% of the participant stakeholders were either unsatisfied 
or very unsatisfied that their WLC provider had made it easier to arrange SWL and SBATs.  
 
FIGURE 7: MAKING IT EASIER TO ARRANGE SWL AND SBATS (N= 256) 
Several of the stakeholders commented that while they acknowledged the efforts of their WLC provider in 
attempting to make it easier to arrange SWL and SBATs, there were several significant challenges that 
presented as potential barriers to increasing the number and quality of workplace learning placements, 
including: 
Very satisfied, 
36.7%
Satisfied, 37.6%
Undecided, 
17.3%
Unsatisfied, 5.9% Very unsatisfied, 
2.5%
Satisfaction that the WLC program has made it easier to arrange SWL and 
SBATs
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• Many VET programs offered by schools did not correspond to skill shortage areas or industries where 
there were sufficient placements to cater for large numbers of workplace learning arrangements. 
Some stakeholders cited examples of such difficult-to-place programs, including VET Music Industry 
Skills and Media. Stakeholders acknowledged that these programs were frequently ‘oversubscribed’ 
in some regions and it was unlikely that the WLC could assist in meeting demand for workplace 
learning in these areas. On this point the researchers noted that the school-based stakeholders were 
articulating the impact of their own VET offerings as a potential limitation for the WLC program, 
which is also evidence of their increasing understanding about the regionally-specific challenges faced 
by the WLCs. 
• Some employer-based and school-based stakeholders commented that industry areas that 
corresponded to skill shortage areas in their region may also suffer from ‘image problems’ with 
students, their parents and the wider community, making it difficult to encourage VET enrolments in 
these areas and to facilitate workplace learning with students who are reluctant to do study in these 
VET areas in the first place. Examples of the areas that were cited by stakeholders include 
Manufacturing and Engineering, and recent events resulting in the widely-published closure of large 
manufacturing industries in Australia has not helped the battle to change the perceived employment 
risk associated with these industries. Although stakeholders in several regions noted the efforts of 
their WLC provider to challenge this situation, they also commented on the scale and depth of 
cultural change required compared to the ‘relatively early days of the WLC program’. 
RESPONDING TO DISADVANTAGED GROUPS 
Stakeholders were asked to comment on their degree of satisfaction in relation to workplace learning 
opportunities for Koorie young people. While 7.9% of the participants reported they were very satisfied with 
this aspect of the program, and a further 24.8% noted they were at least satisfied, a total of 62.1% of the 
stakeholders reported that they were undecided on this question. Of those who reported dissatisfaction, 2.8% 
noted they were unsatisfied, while another 2.3% were very unsatisfied. 
The stakeholders reporting satisfaction in relation to this aspect of the program frequently noted their WLC 
provider had established a very good understanding of existing local networks and partnerships supporting 
Koorie young people in their region and had worked effectively to add further value to these initiatives. It was 
noted that the WLC consulted extensively with these stakeholders to assess workplace learning demand for 
Koorie students and to establish opportunities for high quality workplace learning. 
 
FIGURE 8: OPPORTUNITIES FOR KOORIE STUDENTS (N= 256) 
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The very high degree of undecided responses to this question reflected a broader lack of stakeholder 
knowledge about the number of Koorie students in their community and what sort of contribution would 
indicate a successful increase in their opportunities for high quality workplace learning. Several stakeholders, 
particularly from employer groups, commented they were completely unaware of the sort of information that 
would assist them with commenting on this aspect of the program.  Some school-based stakeholders also 
noted that some Koorie students did not want to be identified, possibly making it difficult for the WLC to 
obtain information in this regard. 
Stakeholders were also asked to consider their degree of satisfaction with their WLC program in relation to 
other groups of young people experiencing disadvantage in the community. In relation to meeting the needs 
of ‘at-risk’ students, 58.8% of the stakeholders responded that they were either satisfied or very satisfied that 
the WLC program was meeting their needs (Figure 9). These satisfied stakeholders were typically school-based 
or involved in a community-based education initiative. 
 
FIGURE 9: MEETING THE NEEDS OF YOUNG PEOPLE 'AT-RISK' 
Nearly forty one percent of the participant stakeholders also reported that they were either satisfied or very 
satisfied that their WLC program was meeting the needs of young people with a disability in their region 
(Figure 10). 
 
FIGURE 10: MEETING THE NEEDS OF YOUNG PEOPLE WITH A DISABILITY (N= 256) 
Very 
satisfied, 
21.7%
Satisfied, 
36.1%
Unsure, 
29.9%
Unsatisfied, 6.1%
Very unsatisfied, 
1.2%
Satisfaction that WLC program is meeting the 
needs of young people who are 'at-risk'
Very satisfied, 
15.2%
Satisfied, 
25.4%Unsure, 
47.5%
Unsatisfied, 
5.3%
Very 
unsatisfied, 
0.4%
Satisfaction that WLC program is meeting the 
needs of young people with a disability
Page | 45 
 
 
Approximately 24% of the participant stakeholders observed they were either satisfied or very satisfied that 
their WLC program was meeting the needs of young people who are refugees or newly arrived in Australia 
(Figure 11).  
 
FIGURE 11: MEETING THE NEEDS OF YOUNG PEOPLE WHO ARE REFUGEES OR NEWLY ARRIVED (N= 256) 
In relation to the WLC program meeting the needs of young people who are from culturally and linguistically 
diverse communities, approximately thirty percent of the stakeholders responded that they were either 
satisfied or very satisfied. 
 
FIGURE 12: MEETING THE NEEDS OF YOUNG PEOPLE FROM CALD COMMUNITIES (N= 256) 
And finally, 45.1% of the participant stakeholders reported they were either satisfied or very satisfied that the 
WLC program was meeting the needs of young people who are from areas of regional disadvantage.  
Very satisfied, 
7.8%
Satisfied, 
16.0%
Unsure, 61.5%
Unsatisfied, 
4.1%
Very unsatisfied, 
0.8%
Satisfaction that WLC program is meeting the needs 
of young people who are refugees or newly arrived
Very satisfied, 
9.8%
Satisfied, 
19.7%
Unsure, 
57.0%
Unsatisfied, 4.5% Very unsatisfied, 
0.8%
Satisfaction that WLC program is meeting the needs 
of young people who are from Culturally and 
Linguistically Diverse Communities
Page | 46 
 
 
FIGURE 13: MEETING THE NEEDS OF YOUNG PEOPLE FROM AREAS OF REGIONAL DISADVANTAGE (N= 256) 
It should be noted that the distribution of the disadvantaged groups vary significantly across the 31 WLC 
program areas and some regions have significantly higher representations of these groups in their 
communities. However, the large percentages of stakeholders who have responded that they are unsure about 
the work of the WLC program in relation to each of these disadvantaged groups suggests there is a low level of 
stakeholder awareness in relation to this aspect of the WLC program more broadly within each WLC’s 
community. 
Several schools who had noted that their own pre-existing arrangements with local employers meant they did 
not use the WLC program for most of their VET and VCAL students had discovered that their WLC can be very 
valuable for placing disadvantaged students for whom they have otherwise experienced difficulty in arranging 
placements. In many of these cases the WLC program has been able to facilitate a number of places for 
students which may not have happened without their support. There is evidence from the stakeholder survey 
data and focus groups that this aspect of the WLC’s role has potential for significant growth as larger schools in 
particular become more familiar with the WLC program. 
OVERALL SATISFACTION AND STAKEHOLDER SUGGESTIONS FOR IMPROVEMENT 
 When asked to comment on their overall satisfaction with the WLC program in their region, 39.3% of 
stakeholders noted they were very satisfied, while an additional 42.6% responded that they were at least 
satisfied. The overall stakeholder satisfaction rate was therefore 81.9%. In contrast, there were 4.1% of 
stakeholder respondents noting they were unsatisfied, with an additional 2.9% responding that they were 
overall very unsatisfied with their region’s WLC provider. 11.2% of stakeholders were undecided (Figure 14). 
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FIGURE 14: OVERALL SATISFACTION (N= 256) 
The majority of stakeholder comments relating to overall satisfaction with the WLC program indicated that the 
program was beginning to have a positive impact in their region and that there was strong support for the 
continuance of the program into the future. While some of the school-based stakeholders in particular 
commented that they would like to see the WLC provider in their region undertake more direct work with 
individual students in schools, it was also acknowledged by most of these stakeholders that the program 
model did not provide for this aspect of service provision and that had been made clear during consultations 
with their WLC provider.  
Many stakeholders also indicated that they now had a much greater understanding about the WLC program in 
June 2011, compared to the end of 2010. It was frequently observed in the comments that the program was 
still relatively new and there remains a continuing need for the coordinators to raise the profile of the program 
at all levels of school administration and, in particular, with small and medium employers who provide many 
potential opportunities for workplace learning placements in rural, regional and metropolitan regions.  
Several of the stakeholders requested more information about how targets were being established for their 
region, how strategies were being developed to achieve these targets and what evidence was being collected 
by the WLCs to measure their progress against these targets. 
There were many stakeholder comments recommending the need for more consistent and readily available 
information that can assist with the preparation of students and employers to achieve higher quality 
workplace learning placements in their region. These comments reflected the views of both employers, who 
frequently commented on the lack of students’ preparation as a barrier to their participation in SWL initiatives, 
and schools who frequently noted the challenge of this task to cover a diverse range of workplaces. Several 
stakeholders noted the usefulness of such information being made available via a WLC Website or WLC Portal, 
however a significant number of these stakeholders also noted difficulty in students and employers accessing 
this information easily because of online security measures that had been established. 
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Finally, several stakeholders noted that the provision of information for employers about students with 
disabilities could be somewhat complicated because of privacy issues. Some employers had included accounts 
of students with a disability who had recently undertaken a workplace learning placement without any 
significant information or support being provided by either the school or the WLC. The employer had 
requested information directly from the school but was told by the school that they could not assist due to 
privacy laws. 
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APPENDIX 3: PHONE INTERVIEW INSTRUMENT 
Interviewer: 
Date of interview: 
Provider details: 
Consent:    
PLS 
Record interview 
 
WLC Provider Name  
Contact Person  
Contact Number  
Number of Staff  
Geographical Location  
Name of LLEN  
PHONE INTERVIEW QUESTIONS: 
Question Topic Sample Guiding Questions 
Topic 1: 
Understandings about 
workplace learning in 
the WLC region and 
examples of high quality 
workplace learning. 
• What examples of high quality workplace learning currently exist in your 
region? 
• How well do schools in your region understand the distinction between 
workplace learning and work experience? 
• How well do employers in your region understand the distinction between 
workplace learning and work experience? 
• Do you have a strategy for transitioning from work experience to workplace 
learning?  
• What are your strategies to improve understandings about workplace 
learning in schools and employers? 
Topic 2:  
Information gathering 
and reporting to 
stakeholders 
• How do you currently measure and report the number of successful work 
placements in your region? 
• How do you determine your contribution to the creation of work 
placements in your region? 
• What other information relevant to workplace learning opportunities are 
you currently collecting? 
• What other information (currently not collected) do you think would be 
helpful in your work as a WLC? 
• How are you currently using data/information to progressively improve 
your strategies for increasing work placement opportunities in your region? 
• How have you become aware of new opportunities for workplace learning 
opportunities in your area? 
• What challenges are you encountering in working with both quantitative 
and qualitative data? 
 
Topic 3: 
Alignment of workplace 
learning with 
employment 
opportunities 
• What do you see as the most significant employment opportunities for 
young people in your region and how have you come to determine this? 
• What approaches are you currently using to consult with key stakeholders 
in your region and to develop priorities for creating work placement 
opportunities? 
• What specific strategies do you have to better align workplace learning 
provision with employment opportunities in your region? 
 
 
Topic 4: 
Sharing good practice 
and overcoming hurdles 
• Have you documented any of the high quality workplace learning strategies 
in your region? 
• What strategies do you think would be useful for sharing good practice with 
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other WLCs and key stakeholders? 
• What considerations are there for establishing a state-wide network? 
• What are the major issues or hurdles you face in creating high quality 
workplace learning opportunities in your region? 
• How have (will) you overcome these hurdles? 
• How have you used existing regional networks and infrastructure to 
improve practice? 
Topic 5:  
Improving service plans 
and planning 
• How useful have you found the service plans? 
• How have the plans allowed you to describe your innovations in the 
provisions of workplace learning? 
• What recommendations would you suggest for improving the service plans? 
• We will be setting up some focus groups early next year. Can you 
recommend some industry and education/training representatives we 
should invite? 
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APPENDIX 4: STAKEHOLDER FOCUS GROUPS INSTRUMENT 
Interviewer: 
Date of interview: 
Provider details 
Consent obtained PLS                                            Record focus group interview   
WLC Program Provider   
WLC Contact Person  
WLC Contact Number  
Group focus  Education                                     Workplace  
Members/Roles   
Geographical Location  
Name of LLEN  
LLEN Contact Person  
LLEN Contact Number  
FOCUS GROUP QUESTIONS 
Question Topic Guiding Questions 
Topic 1: 
Understandings about 
workplace learning in 
the WLC region and 
examples of high quality 
workplace learning. 
• Are you aware of the WLC Program plan for your area? 
• Have you been consulted in the design of the service? 
• Do you want or need a service?  
• If yes, has the Program got the right objectives? How is this service best 
provided? Is the model appropriate for your community? If not, what 
would/could a service look like? Is it more appropriate to offer a full 
comprehensive service? 
• What do you see as the difference between work experience and 
structured workplace learning? 
• What do you expect will happen in relation to workplace learning 
provision in your organisation (school/workplace) in the next 12-18 
months? Why? 
 
Topic 2:  
Information gathering 
and reporting to 
stakeholders 
• What information do you provide and receive from the WLC Program to 
facilitate quality workplace learning placements? Do you know how you 
can have a say through the governance arrangements of the Program? 
• What types of information (currently not collected) would be useful to you 
to assist in advancing quality workplace learning? 
• What challenges are you encountering in relation to increasing access to 
high quality workplace learning? 
 
Topic 3: 
Alignment of workplace 
learning with 
employment 
opportunities 
• What are some of the critical things you want to see in order to know that 
there is a reasonable return on investment? What are reasonable targets 
for the Program? 
• What would a value for money service look like, (even in the smallest 
area)? 
• Is the level of service you are getting targeted operationally or 
strategically? What would you appreciate? 
Topic 4: 
Sharing good practice 
and overcoming hurdles 
• Do you use existing regional networks and infrastructure to improve 
provision of high quality workplace learning in your organisation 
(school/workplace)? If not, what would be useful for you? 
Topic 5:  
Other Comments 
• Do you have any other comments? 
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WORKPLACE LEARNING COORDINATORS PROGRAM 
The Workplace Learning Coordinators program is currently available in each of the thirty one Local Learning 
and Employment Network (LLEN) geographic areas of Victoria. The Workplace Learning Coordinators program 
objectives are to: 
• Increase the numbers of young people undertaking workplace learning placements in places of 
employment, especially in industries that provide strong vocational outcomes for students; 
• Increase the alignment between vocational education and training (VET) provision and local industry 
needs; and 
• Increase the number of Koorie young people undertaking workplace learning placements. 
To achieve these objectives the Workplace Learning Coordinators are expected to identify, facilitate and 
coordinate workplace learning placements in Structured Workplace Learning (SWL), School Based 
Apprenticeships (SBAs) and Traineeships and work experience for 15–19 year olds.  
It is expected the program coordinators will work with Local Learning and Employment Networks (LLENs), 
industry, local employers, Regional Network Leaders, schools, ACE, and TAFE providers to identify local skill 
needs and local student learning needs and to generate appropriate workplace learning opportunities for 
young people.  
FORMATIVE EVALUATION 
The formative evaluation of the Workplace Learning Coordinator program aims to:  
• Provide a structured evaluation that informs the development of the Workplace Learning 
Coordinators program as it is implemented over the first twelve months; 
• Identify key factors that increase workplace learning opportunities available to young people; 
• Profile positive arrangements that  enhance the opportunities, and participation for Koorie students 
in workplace learning; 
• Identify the data and developing strategies that will increase the alignment between workplace 
learning opportunities, VET provision and local industry needs; 
• Assess the reporting framework to ensure it operates efficiently and provides appropriate information 
to inform the development of the WLC program, and 
• Increase industry workplace learning opportunities by: 
o Informing the development of an efficient process that creates workplace learning 
opportunities 
o Identifying the most effective strategies that Workplace Learning Coordinators use to engage 
and maintain engagement of employers.  
EVALUATION OUTPUTS 
The formative evaluation outputs will include: 
• An evaluation plan that details the evaluation design and appropriate data sources and instruments;  
• A progress report that profiles the development of the WLC program, identifies how various issues 
and barriers were successfully resolved, and  
• A final summary report that provides advice on: 
• The barriers, issues, and effective strategies that influenced the implementation of the WLC program; 
• The data sources and instruments that provided appropriate information to contribute to the WLC 
project reporting framework including any modifications to the service plan; 
• Effective mechanisms for sharing good practice; 
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• Strategies that may enhance the further implementation of the WLC program 
EVALUATION METHODS 
The formative evaluation methods include: 
• Analysis of Workplace Learning Coordinators Service Plans; 
• Phone Interviews with all Workplace Learning Coordinators; 
• Focus groups conducted with Stakeholders (Education/Training providers; employers; LLENs and 
network leaders); 
• Preparation of Case Studies; 
• 360 degree Satisfaction Survey; 
• Progressive feedback via induction and planning days for Workplace Learning Coordinators; 
• Regular meetings with Evaluation Advisory Group. 
PROGRESS IN EVALUATION ACTIVITY TO DATE 
The following evaluation activity has occurred from August 2010 through to February 2012: 
• Presentation of evaluation strategy to WLCs at Induction Day (26 Aug. 2010); 
• Preliminary Service Plans analysis of every WLC Program (Sept/Oct. 2010); 
• Phone interviews conducted with every WLC Program (Sept/Oct. 2010); 
• Presentation on the preliminary findings to the WLC seminar (29 Nov. 2010); 
• Advisory Group Meetings (15 July, 14 Oct. & 22 Nov., 2010; 4 Feb. 2011); 
• Commencement of the Stakeholder Focus Groups conducted with education/training providers, 
employers and LLEN/network leaders (February/March). 
PROGRESSIVE FINDINGS 
Initial variation in understanding program objectives: 
There was a high degree of variation in the Workplace Learning Coordinators’ understandings about the 
program objectives during the early stages of the program’s implementation.  
While many of the coordinators understood they were required to increase the numbers of young people 
undertaking quality work placements in their service area, some of the coordinators had focused only on the 
input expectation that they would increase opportunities for quality work placements in their service areas. 
Consequently, there was some initial confusion amongst several of the coordinators about how they would 
measure the successful outcomes of their work and what targets they should be setting for their service area. 
Other preliminary planning issues related to the service plans and target setting included: 
• Some difficulty establishing and achieving targets early in the program when many school-based 
programs had already commenced;  
• Allowing for complexities and issues specific to each geographical area; 
• Demonstrating specific strategies for Koorie students; 
• Difficulty in pre-determining the number of outcomes for a region; 
• Clarification of terms such as ‘strong vocational outcomes’; 
• Misunderstanding the differences between targets and outcomes; 
• Some confusion between strategies and outcomes. 
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Limited opportunity to report individual innovations 
Many of these issues were addressed during the program planning days conducted in November and feedback 
was provided to the wider group of coordinators. It is expected that this feedback should have impacted on 
the development of the 2011 Service Plans.  
Variation in understandings about Quality Workplace Learning 
Most Workplace Learning Coordinators expressed understandings about quality workplace learning that were 
consistent with the program’s objectives. High quality was generally reported to be workplace learning that 
included School-Based Apprenticeships, Traineeships, and Structured Workplace Learning that may also lead 
to employment opportunities for young people that also meet local skill needs.  
They reported that most of their education and training stakeholders understood quality workplace learning in 
a way that is also consistent with the program.  
However some schools do not place any significant value on work place learning for their students, making it 
difficult for the coordinators to work with these schools. 
The coordinators reported that many of the employers in their service area failed to differentiate between 
work experience and structured work placement learning.  
Some employers were also reluctant to engage workplace learning programs because of previous experiences 
with schools that did not support their students or the program sufficiently.   
Workplace Learning Coordinators Strategies for improving youth access to workplace learning included: 
• Using work experience as an entrée into opportunities for structured   workplace learning and 
apprenticeships;  
• Increasing the quality of work experience by adopting a project-based approach;  
• Promotional and marketing strategies to increase awareness of workplace learning. This strategy 
included having common and well-documented understandings about ‘quality’ work experience and 
workplace learning;  
• Heavy use of existing networks and partnerships;  
• Targeting specific industry areas (and new employers) and using an industry liaison officer;  
• Engaging employers that have a growing awareness of emerging skill shortages, a commitment to 
‘quality’ workplace learning across an organisation and have facility for ‘mentors’; 
• Screening processes for matching work placements with students who have a genuine interest in a 
particular industry, and information/induction sessions to clarify expectations for employers and 
students; 
• Working with schools to embed workplace learning in school timetables and collaborative VET Cluster 
arrangements. 
Some issues emerging from strategies 
An over emphasis on work experience may risk not realising the intended outcome of increasing the number 
of higher-quality workplace learning placements in areas of employment and industries with strong vocational 
outcomes. 
There is a risk that relationship building strategies that focus primarily on employers and industry may take for 
granted the other key education and training stakeholders. On this point some education and training 
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providers have reported a general lack of information about the current Workplace Learning Coordinators 
Program.  
There exist some tensions between ‘supporting’ education and training providers, and actually ‘doing the 
work’ for them. 
The challenge of demonstrating input into improved provision when accessing existing initiatives and 
programs. 
Information gathering and reporting 
The coordinators’ approaches to gathering and recording information about their service area have varied 
widely during the first stages of the program’s implementation.  
All of the coordinators reported they were accessing data sets from their local environmental scan made 
available through the LLEN. 
Most coordinators also reported accessing key data collected from schools and DEECD regarding VET and VCAL 
enrolments, and apprenticeship data. However, some coordinators reported they were not aware that this 
type of data could be accessed, or that they had some difficulty accessing the data.   
The coordinators’ approaches to information recording have generally included the use of their own 
spreadsheets and databases documenting the opportunities created for sourcing workplace learning 
placements, and actual successful work placements that have been completed by students. 
Some coordinators reported that they were also using purpose-specific software and newly-created online 
portals to support their information gathering processes. 
Most coordinators reported they had also used qualitative feedback (evaluations) from employers and 
students. This process included paper and online surveys and follow-up meetings. 
The evaluators noted a very high degree of variation amongst the coordinators in their reporting data back to 
their stakeholders. 
There is diversity of regionally-based data sources regarding skill shortages and employer opportunities. 
Information challenges reported by Workplace Learning Coordinators 
Many of the Workplace Learning Coordinators reported difficulty in accessing information about Koories and 
workplace learning opportunities for Koories in their service region. 
There is a subsequent risk that outcomes for Koorie students may not be realised if issues in relation to data 
access are not addressed. 
The coordinators also noted a high degree of difficulty in accessing data related to refugees and students with 
disabilities with a similar subsequent risk as noted above. 
Some coordinators reported difficulty negotiating around opportunities that had already been negotiated by 
other Workplace Learning Coordinators in sites that crossed program boundaries and the state. 
Several coordinators reported some difficulty accessing numbers of students enrolled locally in VET (by specific 
industries) and how many young people were actually undertaking authentic work experience placements. 
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There is a specific challenge for the coordinators to provide evidence of transitions from workplace learning to 
apprenticeships. 
A few of the coordinators disputed data that had been provided by DEECD and schools, suggesting that it was 
not consistent with their own observations in the region. 
Most of the coordinators noted the time consuming aspect of collecting good quality qualitative data and 
several reflected on their limitations in undertaking this type of work. 
Aligning workplace learning with skill shortages and employment opportunities 
There is extensive use of Local Learning and Employment Networks, environmental scans, regional economic 
development surveys and local/state/federal government data to determine skill shortage areas. 
There are limited examples of where VET and workplace learning provision is also well aligned with skill 
shortages because of: 
• Diversity of reasons for offering VET in Schools; 
• VET programs with limited opportunities for workplace learning and  competition from universities 
and TAFEs for ‘work placements’ at higher levels; 
• Industries with ‘image problems’. 
There is some evidence of strategies for alignment involving targeted industries (e.g. health) with intensive 
relationship building. 
Only some of the coordinators reported they had trailed strategies to raise schools’ understandings about 
areas of local skill demand.  
There is evidence of programs needing to balance between the very diverse uses of VET and VCAL in schools, 
and more vocationally-focused expectations of employers and industry. On this point it was noted that: 
• Many VET programs offered by schools have very limited potential for achieving high quality 
workplace learning placements; 
• There is a much greater need to establishing clarity in terms of all stakeholders’ expectations of 
structured workplace learning; 
• Some coordinators reported difficulty in working with the very large numbers of small businesses in 
their region. 
Sharing good practice 
There is currently only limited documentation of best practice in the provision of workplace coordination. 
Feedback from the coordinators indicates that opportunities for networking across the state would be useful 
if: 
• It retained a focus on workshops for practitioners. 
• It had an agenda driven by the Workplace Learning Coordinators’ day-to-day work. 
• It was supported with an interactive website, bulletin board and/or similar initiatives such as a Wiki. 
Reporting Framework 
Progressive findings to date indicate that the Workplace Learning Coordinator’s Reporting Framework should 
consider improvements in addressing: 
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• Alignment of Workplace Learning Coordinators program reports and service plans so that issues 
arising from the reports are addressed in forward planning; 
• The need to set realistic targets – all programs are provided with a minimum of a full worker service 
which should deliver a minimum of 100 structured workplace learning placements. Other placements 
are to be in addition to this; 
Workplace Learning Coordinator programs have now been provided with a report on structured workplace 
learning and SBA placements of school students in 2008/9 as baseline data. This report shows that there were 
no areas with fewer than 100 placements. This data should help the coordinators to set realistic targets for 
their service area. 
There is a need to shift from work experience to structured workplace learning.  
There is a need to focus on outcome reporting rather than reporting inputs.   
Outcomes that improve what is already occurring including: 
• Considering how hard to reach students are participating in structured workplace learning;  
• Considering how placements are being made successfully in industries that have local strategic value. 
• Reporting on the operation of effective networks and partnerships that support workplace learning 
coordination. 
NEXT STEPS IN THE FORMATIVE EVALUATION: 
STAKEHOLDER FOCUS GROUPS: 
The evaluators have commenced the focus groups at the following sites: 
• Western Metropolitan Region (Youth Now) 
• Outer Eastern 
• Geelong  
• Goldfields 
• Gippsland East 
• Wimmera Southern Mallee 
• Central Grampians 
The preparation of the five case studies will be undertaken in consultation with the Evaluation Advisory Group, 
and will be influenced by the results from the focus groups, interviews and analysis of the 2011 service plans. 
• The 3600 survey of all Workplace Learning Coordinator Programs will examine overall satisfaction with 
the progress of the Program at the conclusion of the first year. 
• The Final Report of the Formative Evaluation will make recommendations regarding: 
o Barriers, issues and effective strategies influencing implementation of the WLC program. 
o Data sources and instruments that provide appropriate information that contribute to the 
WLC reporting framework. 
o Effective mechanisms for sharing good practice.  
o Strategies that may enhance further implementation of the WLC program. 
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APPENDIX 6: GLOSSARY OF INITIATIVES 
CAREERS IN MANUFACTURING 
The Careers in Manufacturing Program (CiM) has been developed to promote the exciting and extensive range 
of career options available to young people in the Manufacturing and Engineering sectors. The Program has 
been designed to ensure that Years 9 and 10 secondary students are able to “see, taste, touch & feel 
manufacturing”. It is a Victoria wide program. 
YOUNG INDUSTRY AMBASSADORS  
CiM’s Young Industry Ambassador Program promotes enthusiastic apprentices, trainees and graduates, who 
have a passionate, positive and youthful message about career choices available in the Manufacturing and 
Engineering sectors. Young Industry Ambassadors can visit schools and talk about their own career pathway.  
For more information: 
www.mesab.com.au/projectscasestudies/CareersinManufacturingCiM/tabid/99/Default.aspx 
INDUSTRY TOURS 
Industry tours are tailored to classroom study topics are an effective method of assisting students to gain 
insight to local business houses, and be exposed the diversity of roles offered by them. 
PARENT AND CAREER SUPPORT ACTIVITIES  
Programs such as Parents as Career Transition Supports (PACTS), offered by the Brotherhood of St Laurence, 
equip parents to help their children make informed decisions about their options for further education or 
joining the workforce. These programs aim to increase parents’ confidence through workshops or information 
sessions exploring careers and how parents can help with decision making. 
For more about PACTS: www.bsl.org.au/Services/Young-people/Parents-as-Career-Transition-Supports.aspx 
EMPLOYER PARTICIPATION PROGRAMS   
Schools and employers work in partnership to increase employer participation and skills in offering quality 
work-based learning programs for students. Such programs might be a series of visits by the WLC to individual 
employers or might take the form of functions and forums. 
SKILL FORMATION FORUMS  
These events are conducted to inform students, parents and employers about the labour market, the 
formation and use of skills and future skills requirements. 
WORK TASTER PROGRAMS  
Taster programs are designed to assist students in making decisions about their future study and career 
options. Students gain some short term hands-on experience in a range of vocations. They can be conducted in 
schools, in workplaces, at TAFE Colleges or at events such as a ‘Try a Trade’ Day. 
INDUSTRY OPEN DAYS  
These events are arranged to expose students to the range of careers available locally and to get them thinking 
about the sort of career paths they might like to follow. In visiting businesses, students will find out about the 
range of careers available, the various pathways into the different careers and the qualifications required for 
those positions. 
 
Page | 60 
 
APPENDIX 7: SATISFACTION SURVEY INSTRUMENT 
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WLC Satisfaction Survey
Access to high quality workplace learning has been recognised as a critical element in motivating and engaging young 
people in senior secondary schooling.  
 
The Workplace Learning Coordinator's (WLC) Program is an important initiative in increasing young people's access to 
high quality workplace learning in your region. 
 
The aim of this survey is to gauge stakeholders' overall satisfaction with the Workplace Learning Coordinator Program in 
your region. 
 
You have been invited to complete this survey because you are an important stakeholder in the WLC program and your 
views may help improve the program delivery in your region. 
 
Participation in this survey is voluntary and if you agree to complete it you will remain completely anonymous. To protect 
your anonymity your consent to participate will be assumed by completing and submitting the survey. 
 
There are twelve questions in the survey and you can complete it by selecting the most appropriate answers for each 
question. You may also wish to provide an additional comment in any of the sections and a space has been provided for 
this. 
 
Once you have completed the survey you can simply select the 'Done' button at the end of the survey. 
 
The final date for completing the survey will be August 5, 2011. 
 
The following researchers from Deakin University are administering this survey and would like to thank you for your input.  
 
Dr Damian Blake  
Dr Lauri Grace 
Dr Shanti Wong 
 
Deakin University Ethics Approval Number: HEAG(AE)2010­114 
 
Workplace Learning Coordinator (WLC) Program ­Stakeholder Satisfaction 
Surv...
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WLC Satisfaction Survey
1. Which of the following WLC providers correspond to your region? 
 
NB: Each WLC's local service area has been provided in brackets. 
 
 
ATEL Employment (Wodonga, Alpine, Indigo, Towong)
 
nmlkj
Banyule Nillumbik LLEN (Banyule, Nillumbik)
 
nmlkj
Baw Baw Latrobe LLEN (Baw Baw, Latrobe)
 
nmlkj
Campaspe Cohuna LLEN (Campaspe, part Gannawarra)
 
nmlkj
Central Grampians LLEN (Ararat, Northern Grampians­southern section)
 
nmlkj
Central Victorian Group Training Company (Mitchell, Murrindindi, Macedon Ranges)
 
nmlkj
Central Victorian Group Training Company (Greater Bendigo, Central Goldfields, Mount Alexander)
 
nmlkj
Central Victorian Group Training Company (Greater Shepparton, Moira, Strathbogie)
 
nmlkj
Education Centre Gippsland (Bass Coast, South Gippsland)
 
nmlkj
Geelong Regional Vocational Education Council Inc (Greater Geelong, Queenscliffe, Surf Coast, part Golden Plains)
 
nmlkj
Gippsland East LLEN (East Gippsland, Wellington)
 
nmlkj
Highlands LLEN (Ballarat, Hepburn, Moorabool, Pyrenees, part Golden Plains)
 
nmlkj
Inner Melbourne VET Cluster Inc (Melbourne)
 
nmlkj
Inner Melbourne VET Cluster Inc (Monash, Whitehorse, Manningham)
 
nmlkj
Inner Melbourne VET Cluster Inc (Port Philip, Stonnington, Boroondara)
 
nmlkj
Inner Melbourne VET Cluster Inc (Darebin, Moreland, Yarra)
 
nmlkj
Kangan Institute (Hume, Whittlesea)
 
nmlkj
Murray Mallee LLEN (Swan Hill (excluding Robinvale), part Buloke, part Gannawarra)
 
nmlkj
North Central LLEN (Loddon, part Buloke, Northern Grampians (northern section)
 
nmlkj
Northern Mallee LLEN (Mildura, Swan Hill (Robinvale only)
 
nmlkj
Outer Eastern LLEN (Yarra Ranges, Knox, Maroondah)
 
nmlkj
Skills Plus Limited (Frankston, Mornington Peninsula)
 
nmlkj
South East LLEN (Casey, Cardinia, Greater Dandenong)
 
nmlkj
South West LLEN (Warrnambool, Corangamite, Colac­Otway, Moyne)
 
nmlkj
The Centre for Continuing Education (Wangaratta, Benalla, Mansfield)
 
nmlkj
Westvic Staffing solutions (Glenelg, Southern Grampians)
 
nmlkj
Wimmera Southern Mallee LLEN (Horsham, Hindmarsh, West Wimmera, Yarriambiack)
 
nmlkj
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2. Please specify your organization's POST CODE in the box below 
 
3. Which of the following best describes your organisation? 
5
6
Youth Connect Inc (Kingston, Glen Eira, Bayside)
 
nmlkj
Youth Now (Brimbank, Melton)
 
nmlkj
Youth Now (Maribyrnong, Moonee Valley)
 
nmlkj
Youth Now (Wyndham, Hobsons Bay)
 
nmlkj
I AM UNSURE
 
nmlkj
School
 
gfedc
TAFE
 
gfedc
ACE
 
gfedc
Private RTO
 
gfedc
Large Employer
 
gfedc
Medium Employer
 
gfedc
Small Employer
 
gfedc
Group Training Organisation
 
gfedc
LLEN
 
gfedc
Community Organisation
 
gfedc
Local Government
 
gfedc
Government Department
 
gfedc
Industry Group
 
gfedc
Other (please specify) 
5
6
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WLC Satisfaction Survey
4. To what degree are you satisfied with the following elements of your region's WLC 
program? 
5. To what degree are you satisfied with the WLC's consultation and planning processes 
in your region? 
Very Satisfied Satisfaied Undecided Unsatisfied Very Unsatisfied
Communication of the 
WLC's role in your region
nmlkj nmlkj nmlkj nmlkj nmlkj
Communication of the 
WLC's targets and 
objectives
nmlkj nmlkj nmlkj nmlkj nmlkj
Communication of the 
WLC's strategies for 
increasing quality 
workplace learning
nmlkj nmlkj nmlkj nmlkj nmlkj
Communication of the 
WLC's progress in achieving 
improved workplace 
learning outcomes
nmlkj nmlkj nmlkj nmlkj nmlkj
Comment 
5
6
Very Satisfied
 
nmlkj
Satisfied
 
nmlkj
Undecided
 
nmlkj
Unsatisfied
 
nmlkj
Very Unsatisfied
 
nmlkj
Comment 
5
6
Page 5
WLC Satisfaction Survey
6. How satisfied are you that the WLC program in your region has established effective 
partnerships with stakeholders? 
7. To what extent do you think the WLC program has contributed to an increase in the 
number and quality of workplace learning placements in your region? 
Very Satisfied
 
nmlkj
Satisfied
 
nmlkj
Undecided
 
nmlkj
Unsatisfied
 
nmlkj
Very unsatisfied
 
nmlkj
Comment 
5
6
Very significant contribution
 
nmlkj
Significant contribution
 
nmlkj
Undecided
 
nmlkj
Limited contribution
 
nmlkj
Very Limited contribution
 
nmlkj
Comment/Reasons for your response 
5
6
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8. How satisfied are you that the WLC program in your region has made it easier to arrange 
Structured Workplace Learning (SWL) and School­based Apprenticeships & Traineeships 
(SBATs) for young people? 
9. How satisfied are you that the WLC program in your region has increased workplace 
learning opportunities for Koorie young people? 
Very satisfied
 
nmlkj
Satisfied
 
nmlkj
Undecided
 
nmlkj
Unsatisfied
 
nmlkj
Very unsatisfied
 
nmlkj
Comment/Reasons for your response 
5
6
Very satisfied
 
nmlkj
Satisfied
 
nmlkj
Undecided
 
nmlkj
Unsatisfied
 
nmlkj
Very unsatisfied
 
nmlkj
Comment 
5
6
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10. How satisfied are you that the WLC program in your region has increased workplace 
learning opportunities for young people from the following groups? 
11. What is your overall degree of satisfaction with the WLC program in your region? 
Very satisfied Satisfied Unsure Unsatisfied Very unsatisfied
Young people who are 'at­
risk'
nmlkj nmlkj nmlkj nmlkj nmlkj
Young people with a 
disability
nmlkj nmlkj nmlkj nmlkj nmlkj
Young people who are 
refugees or newly arrived in 
Australia
nmlkj nmlkj nmlkj nmlkj nmlkj
Young people from 
Culturally and Linguistically 
Diverse (CALD) Families
nmlkj nmlkj nmlkj nmlkj nmlkj
Young people from areas of 
regional disadvantage
nmlkj nmlkj nmlkj nmlkj nmlkj
Comment 
5
6
Very satisfied
 
nmlkj
Satisfied
 
nmlkj
Undecided
 
nmlkj
Unsatisfied
 
nmlkj
Very unsatisfied
 
nmlkj
Comment 
5
6
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12. What suggestions do you have that could improve the WLC program in your region? 
 
5
6
